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FOREWORD 
It is always a great pleasure to share with you the proceedings of our Annual Conference, but this year was 
special in more ways than one.  Firstly, the 29th ASET Annual Conference held 6th and 7th September 2022 
was the first face to face event for us since lockdown.  The excitement was palpable as friends and 
colleagues reunited in person, some meeting in 3D for the first time.  Secondly, in response to member 
requests, the keynotes were delivered online, another first for us.  Finally, this is ASET’s 40th year of 
operation, making it even more special.This year we welcomed 166 attendees; employers, early 
researchers, specialists, and practitioners, to share their perspectives and tools with a focus on Inclusivity, 
Sustainability, and the Placement Practitioner. 
 

Day One was opened by Professor Kristyan Spelman Miller, PVC Education, Keele University and 
Professor Zoe Robinson, Professor of Sustainability in Higher Education, Director of the Institute for 
Sustainable Futures.  The passion and commitment to sustainability at Keele was palpable and very much 
in evidence for those of us attending in person.   
 

Our first keynote was delivered by Dr Iwi Ugiagbe- Green, Reader (Learning & Teaching), Manchester 
Metropolitan University.  The delivery of I don’t belong here- The reality of exclusion in “inclusive” 
employment spaces highlighted that we still have a long way to go in the creation of inclusive employment.  
Iwi provided insights into how we get there through being ‘brave’, ‘challenging’ and ‘changing the status 
quo’. 
 

The second keynote was from Chloe Andrews of the Carbon Literacy Project who highlighted The Case for 
Carbon Literate Students and Employers.  Her insights shone a spotlight on the things that we can change by 
using a structured approach. 
                         

Day Two opened with a keynote from Alex Clarke who held a rapt audience as he took us on his personal 
journey Life challenges and putting Inclusion to the heart of everything you do.  Alex’s passion for life, his 
commitment to development and ability to share and influence was a true inspiration.  The warts and all 
delivery provided insight into his life growing up with a disability.  Alex challenged us to think and act 
differently. 
 

Our long-term partnership with RateMyPlacement continues to develop and grow.  We were delighted to 
hear from Oliver Sidwell, who shared Five Top Tips to engage with students in Autumn. Term.  As ever we 
gained an overview of what students are looking for from employment, with flexible working, commitment 
to diversity and inclusion, wellbeing and commitment to sustainability all being priorities. 
 

Conference was closed by Clive Wilson who invited us to Consciously Change the World – by harnessing the 
Power of Purpose in Placements.  Clive’s focus on purpose provided a pause, to stop and think about the 
reasons why we do what we do in a rapidly changing world.  Clive provided us with personal insights from his 
work to date and as an advocate for the UN Sustainable Development Goals and Chair of UNA (Harrogate).  
Exploring the additional information provided in his slides highlights just how far we have come and how far 
we can go. 
 

Each year ASET supports research through a range of bursaries and offers a platform to showcase members’ 
work. This year we were delighted to hear from Samantha McCombe, Ulster University, whose project 
focused on the design of a Placement Student Network.  
 

Our thanks go to the ASET Conference Planning Group which this year was Chaired by Laura Bielby.  
Conference is brought to you by a small, but powerful team comprised of ASET Trustees and members of the 
staff team. Our sincere thanks go to the staff team, Debbie Siva-Jothy and Janet Aspinall without whom we 
would be lost. 
Francesca Walker-Martin 
ASET Chair 
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KEYNOTE 
 
Sustainability and Inclusivity – the Keele Approach 
 

 
Professor Kristyan Spelman Miller 
BA, MA, PhD, PGCE, NTF, PFHEA 
Pro Vice-Chancellor (Education) 
 
As Pro Vice-Chancellor for Education, Professor Spelman Miller takes 
strategic leadership for all aspects of education and the student experience 
at Keele. With over thirty years’ experience as an educator, she is firmly 
committed to the transformative effect of Higher Education on the lives of 
students from all backgrounds. She has led various institution-wide 
initiatives focussed on student success, including schemes to enhance 
students’ academic skills development and employability, student 
engagement in research, and student partnership working. She was 
awarded a National Teaching Fellowship in 2011 and is a Principal Fellow of 
the Higher Education Academy (Advance HE). She joined Keele in July 2021 
from the University of Liverpool, where she was Associate Pro Vice 
Chancellor (Education), and has held other senior roles at the Universities of 
Reading and Winchester. 
 
 
 

Professor Zoe Robinson 
Professor of Sustainability in Higher Education, Director of the 
Institute for Sustainable Futures,  
Keele University 
 
Zoe Robinson is a Professor of Sustainability in Higher Education 
and University Director of the Institute for Sustainable Futures at 
Keele University where she also held the role of University Director 
of Education for Sustainability for 10 years with responsibility for 
embedding sustainability across the curriculum and student 
experience. Zoe is a researcher, educator and practitioner in the 
field of sustainability science with a background in sustainability, 
climate change and energy transition education and community 
engagement. In recognition of her work in education for 

sustainability and employability, Zoe was awarded a National Teaching Fellowship in 2012, is a Principal 
Fellow of the Higher Education Academy (PFHEA) and was shortlisted in the ‘Most Innovative Teacher of the 
Year’ category of the Times Higher Education Award in 2019. Zoe has worked in an advisory capacity on 
education for sustainability for a number of national organisations. 
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Presentation 

ASET Conference Welcome

6TH SEPTEMBER 2022

Professor Kristyan Spelman Miller, PVC Education

Professor Zoe Robinson, Director, Institute for Sustainable Futures

    
 

 
 
 

Our model of Student Success

All students should have opportunities to achieve 
their full potential – growing intellectually, socially 
and personally to reach the future ambitions they 
set themselves.

academic

personal

future

 
 

Defining Keele’s Curriculum

•Research connected
•Outward facing
•Applied learning
• Inclusive 
•Digital by design

Keele’s Curriculum Framework

Our design prompts….

• Are disciplinary, professional and generic research or enquiry skills progressively 
built into the programme (from the word go)?

• Are external practitioners and/or industry involved in design or delivery of 
teaching, learning and assessment?

• Do students have opportunities to engage with practitioners either at the 
University, through external collaborations?

• Do students have a range of experiential learning opportunities? 

• Are all students producers of knowledge - involved in fieldwork, compositions, 
performances, experiments, enquiry-based project work?
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Curriculum 
development, 
design, review

Advisory 
boards

Staff 
professional 

expertise

CPD, degree 
apprenticeships

Access to learning 
resources

Employer-
responsive
provision

L&T 
delivery

Visiting speakers, 
masterclasses

Alumni networks

Graduate 
skills

Extracurricular
opportunities

Work-based and 
placement 

opportunities

Career advice and support

Professional standards 

Study abroad

Career ready graduates

Authentic 
assessment

Real/live briefs

Variety and 
format of 

assessments

Skills 
mapping

 
 

Sir Jonathon Porritt,
Former Chancellor of Keele University

2011-2022

“Preparing students for the 
work of the world not just the 

world of work”
RESEARCH & 
INNOVATION

EDUCATION & 
TRAINING

CAMPUS & 
OPERATIONS

OUTREACH & 
PARTNERSHIPS

WORK-BASED LEARNING & KNOWLEDGE EXCHANGE

SUSTAINABILITY

 
 

“3% of people attend university but they take up 80% of 
leadership positions” 

Chuck Hopkins, UNESCO Chair

 
 

21002050 
'Net Zero'

2025
Today’s 1st

year
students 

start careers

2065
Today’s 1st

year
students 

retire

Today

2100
Today’s 1st

year
students’ 
children

retire

2055
Today’s 1st

year
students’
children 

start careers
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Our approach….

Formal curriculum
Informal curriculum
Hidden curriculum

The formal curriculum

“Sustainability
Consultancy”

Internal partner-led projects External partner-led projects

Developing reflective practice, self-awareness, collaboration skills
     

The informal curriculum
From Keele Food Co-op to the Weigh to Go Shop

     

The hidden 
curriculum

       
 

The hidden 
curriculum

 
 

Thank you 
and enjoy the conference!
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KEYNOTE 
 
I don’t belong here – The reality of exclusion in 
“inclusive” employment spaces 
 
   
Dr Iwi Ugiagbe- Green  
Reader, Manchester Metropolitan University 
www.linkedin.com/in/dr-iwi-ugiagbe-green 
 
 
Inclusion is often thought as being about, for example, inclusive language in the job advert, the accessibility of 
the advert, adjustments for the interview, consideration of who is on the recruitment and selection panel 
and/or who is interviewing.  These are the optics of inclusion.  What is more important in inclusion, is the 
experience of exclusion.  The reality of authentic inclusion is not the performative, optics related activity of 
inclusion.  Authentic inclusion is about creating conditions of psychological safety, of feeling sufficiently safe to 
bring your whole identity into your application, your telephone interview, your assessment centre, your 
presentation and face to face interview. Most importantly, in this context, is protection from violence and 
harm from expressions of prejudice, marginalisation and minoritisation through othering during not just 
recruitment and selection processes, but the employment experience itself too. 
 

Dr Iwi Ugiagbe-Green has over 20 years’ experience of working in HE, and nearly 15 years’ experience of 
supporting students’ transition into the graduate labour market.  
In the last five years her work has focused on race and its intersection with other characteristics within the 
context of student education, experience, transition and progression into the graduate labour market and 
postgraduate study. Iwi is an expert on the complex dynamics of the everyday lived experience of Black 
heritage people in the UK today, and how race, and specifically being Black, impacts educational and 
employment outcomes.  She is leading a national project funded by Research England/Office for students, 
called ASPIRE, which seeks to address racial inequalities in transition and progression of Black heritage 
people into postgraduate research and the graduate labour market.  She is also leading a collaborative 

research project with the Universities of Leeds, Nottingham, Huddersfield, York and 
Lincoln to explore career planning needs and behaviours of postgraduate taught 
students, funded by JISC.  Her book chapter in SAGE Handbook of Employability 
2022, “Centring Racialised Experiences of Black Students to Mitigate Bias within 
Graduate Labour Recruitment and Selection Processes,” will be out in Autumn this 
year.  Iwi was joined by ASPIRE scholar Ofure Ugiagbe 
https://www.linkedin.com/in/ofure-ugiagbe-a862b9102/  
 

Presentation 
 

I don’t belong here – The reality of exclusion 
in “inclusive” employment spaces

(Accomplished study programme in research excellence)

Ofure Ugiagbe
ASPIRE Scholar

Legal and Information Manager

Dr Iwi Ugiagbe-Green
Reader & Head of degree award gaps & progression   
ASPIRE* Project lead & Principal investigator

What we are going to cover (45 mins)

• Inclusive employment spaces  - what do they really mean?
• The problem and performativity of inclusion
• Ofure’s story
• What inclusion means for all students & graduates
• Equality gaps
• Belonging & authentic self
• ASPIRE
• Ofure’s reflections
• Call to action
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Inclusive Employment spaces

 
 

Be your authentic 
self - Bring your 
whole self to work

Diversity is 
consistently valued 

and celebrated 

Unconditional acceptance
Psychological safety
Celebrated Inclusion
Rewarded – Pay, Benefits
Comfort

 
 

Occupational culture - professionalism
• Occupationally controlled division of labour (Friedson, 2001)
• Organisatonal professionalism; “hierarchical structures of authority, the 

standardization of work practices, accountability, target-setting and 
performance review” (Evetts, 2006, 2008)

• This shared meaning of professional competency translates into set of ideals 
(Macdonald, 1995),

• Behaviour and presentation (Anderson-Gough et al 2000), corporate image 
(Coffey, 1994), identity

• Identity regulation (Alvesson et al, 2008), technical expertise (Grey, 1998), 
social status and prestige (Weber,

• 1968) and moral communities (Durkheim, 1984) of like-minded individuals 
who are members of community of practice (Lave and Wegner, 1991)

https://www.business-live.co.uk/professional-services/partner-
promotions-pwc-more-appointments-21002355  

 

Simultaneously Hyper-visible but 
invisible – where are these images of 
representation in our celebrations of 
professionalism, our senior leadership 
teams?

(The reality of) 
Inclusive 
employment spaces
• Need to be the “right fit” 
• The “right” person for 

the job
• Know the right people
• Be part of informal 

networks  
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Inclusion –
“fitting in” 

• What parts of my identity 
do I hide and which of 
those do I feel safe in 
bringing into this 
employment space?

• Will my needs be 
accommodated for?

• When we walk into a 
room – we will always be 
Black!

Identity wheel

Ofure’s story

 
 

Information asymmetry
No work history
Work-readiness – capability, 
potential

 
 

Work-readiness capitals – perception about 
future success in work based on graduate 
identity

Individual:  Graduate identity (Holmes, 2006)

Highlights the importance of

Networks
Social contacts
Previous work experience/work history
Career readiness
Understanding of the rules of the game
Economic agency
Qualifications to validate skills & knowledge

Community cultural wealth (Yosso, 2005)

Occupational professionalism (e.g. non-white 
people – cultural poverty)

• Inclusive practices - “virtue” 
signalling Employers

• Blind CV reviews
• X2 people review video interviews
• Removal of classification of degree
• Assistive technologies
• Removing of gendered language from 

adverts
• Flexible Benefits
• Black Lives Matter, Pride Month, 

International Women’s Day 

 
 

• “Inclusive practices” – Employer 
Realities 

• Selection criteria modelled on what good 
currently looks like

• Perpetuate organisational professionalism 
in current mode

• Identity regulation 
• Legacy practices e.g. where jobs are 

advertised, criteria used for selection
• Stereotype threat – used to challenge 

positive action 
• Assumption of meritocracy baked in
• Performative not cultural e.g. International 

Women’s Day

Happy International 
Women’s Day!

• WBD LLP was awarded 
the Silver Employer 
Award earlier this year 
by the@stonewalluk
Equality index 2022 –
For efforts in becoming a 
more inclusive 
workplace. 

Women’s median hourly 
pay is 30.7% lower than 
men’s (2022)

 
 

TASO  - What works – Closing Equality gaps 2022 
(headline findings)

• It pays to get a degree - It pays for who?
• It matters where you study (Dr Charlie Ball –graduate migration)

• Male – Female pay gaps widen with age  (‘gender pay gap’) Bertrand, M., Goldin, C. & 
Katz, L. (2010)

• Socio-economic gaps grow with age (start at graduation) (Britton et al., 2019).

• There are “unexplained gaps” between white graduates and ‘ethnic 
groups’(p.22) – systemic racism

• Big disparities and range within groups e.g. Asian (Indian & Pakistani)
• Earnings gap between white and ‘ethnic groups’
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Belonging
• Sense of belonging in a workplace context: Fitting into 

cultures of occupational professionalism

• Distorted collaboration of white cultural norms, and 
the standards that bring comfort to those who hold 
social and institutional power – maintain status quo

• White cultural norms:  Dress code, accent/linguistics, 
cultural references, politeness, tone of voice, 
aesthetics, jewellery, tattoos

• Signalling effect (Spence (1973) pointed out that the 
observable features that can have signalling value are 
of two kinds: those that cannot be changed by the 
applicant (sex, race, nationality, age), which he calls 
’indices’, and those that, in contrast, can be modified 
by a candidate, which he calls ‘signals.’ 

When a flower doesn’t 
grow – you fix the 
environment in which 
it grows, not the 
flower

(Alexander de Heijer)

 
 

• My focus is not on pursuing an arbitrary metric set by the regulator – It is on student experience & success
• Equality of opportunity – Equity - targeted interventions and support
• Centering students’ voice – students as partners (where possible)
• Conditions of safety, celebration, stretch & challenge – affirmation work, confidence building
• Nurturing graduate identity – give students agency to make informed decisions about their capital so they have a degree of choice
• Working with external partners – SMEs & large organisations on ‘organizational professionalism’ and community cultural wealth

Office for Students/Research England funded 4-year research project

 
 

ASPIRE Patrons 
Deputy Mayor –
West Yorkshire 
(Policing & Crime) 
Alison Lowe

Professor Charles Egbu, Vice 
Chancellor, Leeds Trinity 
University

 
 

Always respecting others
Safe learning spaces
Physical and
psychological health &
well being
Inclusive community –
celebrating and valuing
difference and diversity
Reach your potential
Everyone matters

  

Ofure’s 
reflections

 
 

What can we do?
• Be brave – enter into brave spaces and accept discomfort as part of the process
• Surface bias and evaluate the impact on decision making within your roles
• Challenge no invitations to the party, who is not in the room?
• Equality gaps can be predicted but should not be an inevitable part of work and 

life – they impact on life opportunities, health & well-being, intergenerational 
wealth, perceptions of self (imposter syndrome)

• Support development and empowerment of marginalised groups – positive 
action, targeted interventions

• Read the room – who is advocating for who? Centre and protect those with lived 
experience

• It’s not about allyship – it’s about being a co-conspirator and changing the status 
quo
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KEYNOTE 
 
The Case for Carbon Literate Students and Employers   
 
 
Chloe Andrews 
Higher Education Co-ordinator, The Carbon Literacy Project 
www.linkedin.com/in/chloe-eloise-env/  
 
 
The Carbon Literacy Project oversees the delivery of a day’s worth of 
learning about climate-change, engaging, informing and inspiring audiences 
to act now to reduce their carbon emissions, but also to plan and take longer-term action toward a zero-
carbon society. 
With students wanting to learn more about climate change and employers seeking graduates with the skills 
needed to help them comply with new policies and carbon targets, Carbon Literacy and the benefits it brings 
to students and employers are needed now more than ever to build a brighter future for all. Chloe will help 
to show you how you can, and why you should, get involved.   
 
Chloe is Higher Education Coordinator at the Carbon Literacy Project, advocating for and supporting 
universities, colleges and schools to roll out Carbon Literacy training. Chloe has been working in the HE 
sector since 2015, through a variety of roles within universities and associated charitable organisations. 
Chloe is a certified Carbon Literacy Trainer and IEMA Registered Trainer, with expertise in developing and 
delivering bespoke training packages within educational and charitable sectors. She volunteered for The 
Carbon Literacy Project in 2017 alongside studying for her BSc in Ecology and Conservation at Manchester 
Metropolitan University. Chloe is passionate about education reform, youth empowerment, and weird and 
wonderful ways of communicating sustainability issues to others.   
 
Presentation 
 

  
 
 

The Case for Carbon Literate 
Students and Employers

Chloe Andrews

Education Coordinator 

The Carbon Literacy Project

The Carbon Literacy Project

What is Carbon Literacy?

“An awareness of the carbon costs and impacts 
of everyday activities and the ability and motivation

to reduce emissions, on an individual, 
community and organisational basis.”
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05/03/15

● Performed an initial baseline study and established 
The Carbon Literacy Working Group;

● Via the Working Group provided the first definition of 
Carbon Literacy and created The Carbon Literacy 
Standard. 

● Piloted the approach then began co -ordination of “The 
Carbon Literacy Project” in Greater Manchester;

● Has overseen the expansion of the Project across 
Greater Manchester, the UK, Europe and beyond.

● Established and now delivers on behalf of 
The Carbon Literacy Trust (Reg Charity No.1156722) 

The Carbon Literacy Project The Carbon Literacy Project

● Learning Method
● Knowledge
● Values
● Action

The Carbon Literacy Project

Learning Method

● One Day’s Worth of Learning

● “Local” Learning:

● Delivery by Peers:

● Group Enquiry:

● Positivity:

The Carbon Literacy Project

Knowledge
● What climate change is

● What impact it’s having on a global & local level

● Policies in place to tackle climate change

● What carbon footprints are (individual & organisational)

● Actions that can be taken (individual & organisational)

● How to talk about climate action

The Carbon Literacy Project

Values
● The action of individuals can and doesmake a 

difference.
● We need to work with others to create change.

● Overall, the outcome of the changes we need to see 
can lead to a better world and a better way of life.

● Equity and fairness, now and in the future, underlies 
the changes that we want to see in the UK and globally. 

● Training should acknowledge that for some people, 
addressing climate change carries with it enormous 
emotional content, both positive and negative.

The Carbon Literacy Project

Action
● An action taken or formulated as an individual

– (not needing the permission of anyone else) 

● An action taken or formulated as part of a wider group of people

Both actions should be in the context in which the learning has taken place.
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The Carbon Literacy Project

The Project delivers no training

● Each Organisation or audience devises their own 
training to their own design and The Project 
criteria checks these courses.

● Evidence is submitted on behalf of each learner 
for quality control and certification.

● Evidence submitted on behalf of each learner is 
assessed, and if it meets the Standard, Carbon 
Literacy certification is awarded.

The Carbon Literacy Project

A Certification pathway for people, and for groups of people

Public Sector Toolkit Initiative

Sector 
Specific Adaptable

Complete 
kit

Anyone 
can 

deliver 
training 

What is a Toolkit? Why Sector Toolkits?

● Removes multiple criteria checking - costs & time

● Off the shelf materials 

● Best practice

● Sector wide uniform approach

● Speed of take up - working together
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How was the Toolkit created?

● Focus groups

● Draft course

● Piloting (3 different organisations)

● Evaluation & re -drafting

● Launch of materials

● Dissemination

● Continual advocacy & updating of materials

Automotive

Local 
Authorities

Universities

Healthcare

Social Housing Civil Service

Museums

Our Toolkits

120 have downloaded the toolkit
8,000 learners certified in HE/FE
Courses for:
Universities Course (MMU and NTU versions)
FE Colleges Course
Senior Management and Leadership Course 
– Coming Soon

Universities and Colleges 
Toolkit

Universities

What’s included?

Trainer 
Manual

Slide 
Deck

Activity 
Pack

Resource 
List

Getting 
Started

Evidence 
Forms

Delivery format

One day’s 
worth of 
learning

Split into 
four-five 
modules

Online 
learning 

environment

Allows 
customised 

schedule

Learning outcomes

● Climate change science and impacts

● Equity and vulnerability

● Co-benefits

● The policy position

● Your department’s policy and carbon footprint

● Integrating climate change into decision making, role and policy

● Action planning

● Communicating climate change

The Carbon Literacy Training Process

Training can be delivered via an internal L&D team, peer to peer 
or by using an external trainer

Member(s) of your 
organisation attend 

an open training 
session and 

become Carbon 
Literate

Attend a trainer 
orientation session

(optional)

Organise a pilot 
within your 

organisation and 
deliver your first 

session 
(10-15 people)
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The Carbon Literacy Training Process

Evidence is 
assessed and 
certification is 

awarded if criteria 
are met

Trainings are 
routinely delivered 

in your 
organisation to 

upskill your 
workforce

Become a 
Carbon Literate 

Organisation 
(CLO). Bronze, 

Silver, Gold, 
Platinum 
(optional)

Rolling out Carbon Literacy across your 
organisation

Climate and Sustainability Strategy

Nadhim Zahawi MP -

‘We are going to speed up Carbon Literacy 
training throughout our education 
communities so that by 2025 every 
nursery, school, college and university 
can put in place a Climate Action Plan. 
Innovation and green growth will not 
flourish unless we deliver a workforce 
with the right skills to make this a reality.’

Green Skills and Green Jobs for Net Zero

Announced in October 
2021, the UK 
Government's net-zero 
strategy aims to support 
up to 480,000 highly skilled 
green jobs by 2030 by 
‘levelling up’ and becoming 
zero carbon by 2050.

Closing the UK’s green skills gap

“Every major sector in the UK needs to close a significant 
skills gap to enable them to reach net zero”

Green Alliance policy insight January 2022

Students want Greener Institutions

Students want Greener Jobs

More than half of young people given no guidance on green 
job options at school.

Employer’s sustainability credentials 
would influence the job searches of 
young people, with 85% of 
respondents stating they care about 
an organisation’s carbon footprint 
and over a third (36%) planning to 
research an organisation’s green 
credentials before applying for a job.

The Role of a University

The Environment Audit Committee (EAC):
Sustainability must not be siloed in certain subject areas

Embedding sustainability into degrees, and placements is 
crucial in creating graduates able to fill the skills gap
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Leadership Skills for a Sustainable 
Economy

Business in the Community 2010: 

"There is growing evidence that employers are seeking graduates with 
‘green’ and ‘sustainability’’ skills in relation to the low carbon economy, and 
uncertainty in socio-economic conditions"

"99% recognise that developing the leadership skills we need for a 
sustainable economy is important to the success of the UK economy"

"70% that the gap in sustainability skills is one of the most pressing 
challenges facing UK businesses in the next 5 years"

Green Gown Awards –
Tomorrow’s Employees

“For a sustainable industry and 
economy, we need students 
leaving universities and 
colleges with the necessary 
understanding and skill sets”

MMU’s Carbon Literacy ‘Train 
the Trainer’ initiative wins in 
2019

In action – SOS-UK

Placements for Good

Placements for Good connects 
talented university and college 
students with forward thinking 
ambitious charities, public-sector 
organisations and businesses to 
work in partnership for social, 
environmental and economic benefit.

In Action – Pagoda Projects 

- Delivered CL as part of pilot for the 
Sustainable Global Experience programme 
for 180 students in 2022, working with 7 
UK university partners who fully funded the 
programmes

- As well as the 5-day sustainable field trip 
and CL training, students complete online 
learning in relation to intercultural fluency 
and employability

In Action – Sheffield Hallam 

Improving Carbon Literacy and youth employability in Africa is the aim of a 
new partnership led by Sheffield Hallam University.

The programme aims to harness the culture of innovation and 
entrepreneurship within universities to support the development of Africa 
which is home to the world's youngest and fastest growing population 
with an estimated 20 million young people poised to join the workforce 
annually.

Testimonials

"But the best actual outcome is that one student posted her success of becoming 
certified Carbon Literature on Linkedin, and within a few days a local hospitality 
association got in touch with her asking her to address their group and explain 
the benefits of footprinting to their business.“

- Darren Hoad, Business and Management Course Leader, Bath Spa

“I was keen to embed Carbon Literacy into the curriculum as I felt students taking 
humanities and social science subjects tend to be less confident in articulating 
what their disciplinary knowledge and insights can offer to tackle real world 
problems.”

- Chris Porter, Sociology and Criminology Senior Lecturer, Man Met Uni

05/03/15

The Carbon Literacy Project

Chloe Andrews
@ChloeEloise _

educa�on@carbonliteracy.com

0161 298 1782

www.carbonliteracy.com

Twitter: @Carbon_Literacy, #CarbonLit, Facebook @CarbonLiteracy,
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KEYNOTE 
 
Life challenges and putting Inclusion  
                        to the heart of everything you do  
   
 
 
Alex Clarke 
Senior Consultant, PA Consulting 
www.linkedin.com/in/alex-clarke  
 
 
A challenge seeker, a marginal gains pursuer and Disability and Mental Health advocate, Alex is a Senior 
Consultant at PA Consulting where he leads on Large Scale Projects across Government agencies. Alongside 
this, his thirst for competition is met by competing in Para Sports with the ambition of going to the Winter 
Paralympics. 
 
Alex recounted a very candid talk on his life to date, the defining moments in his life, the challenges and how 
we can bring inclusion to the heart of everything we do.  
 
Alex’s talk was followed by a Q&A session focussed on discussion around inclusion in placements and offered 
delegates an opportunity to pose questions directly to Alex. 
 
Presentation 
 

1

Life, challenges and putting inclusion to 
the heart of everything you do

by
Alex Clarke

2

Who the hell is this 
grumpy northerner 
stood before me?

• A Challenge Seeker
• Problem Solver
• Mental Health Advocate
• Senior Consultant

 
 

3 4  
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5 6  
 

7 8  
 

9

Bringing ingenuity to life 

1  
 

2 3  
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4 5  
 

6 7  
 

8 9

The Importance of staff networks and inclusion in the workplace

 
 

10 11

The general population just doesn’t know how to speak to people of difference

Are you able to have sex? Why don’t you lie about having CP you’d have far 
more success with women?

You do realise that if you were alive during world 
war 2 you would have been screwed. 

How long have you got left? 

How do your partners cope dating someone like you?

Isn’t it nice that you’ve found someone that can date 
you?
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Mental health

13  
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KEYNOTE 
 
Five top tips to engage with students in Autumn 
 
Ollie Sidwell 
Co-founder, RateMyPlacement 
www.linkedin.com/in/oliversidwell/ 
 
How can you best support students with finding work experience? You 
may have some ideas; we too have some ideas... but we wanted to hear 
it from the students themselves!  
  
In association with research partner YouthSight, the team at 
RateMyPlacement surveyed over 2,000 students in April this year, to understand how best they could 
support students when looking for that all important work experience this Autumn. Ollie revealed how 
important diversity and inclusion is to students when considering employers to work for, as well as 
commitments to sustainability and flexible working. Ollie and his colleague at RMP, Tatiana Middleton, also 
shared insights on which marketing channels students find engaging to help with ‘attracting the unattracted’ 
students and make sure work experience is at the top of their agendas! 
 
Ollie Sidwell is the Co-founder of RateMyPlacement, having set the business up after his own 'mixed' 
experiences on placement during his time at Loughborough University, where he's now Alumni President.  
 
Co-host on The Jack & Ollie Show / The Early Careers Podcast, Ollie leads 
a team of over 50 people who are all passionate and enthusiastic around 
RMP's vision of "inspiring young people to take the first steps in their 
career" 
 
Tatiana Middleton 
Senior Marketing Executive, RateMyPlacement  
https://www.linkedin.com/in/tatiana-middleton-86497b131/  
 
Presentation 
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KEYNOTE 
 
Consciously Changing the World  
     – by harnessing the Power of Purpose in Placements   
 
 
Clive Wilson MSc, FCIPD, FCMI  
www.linkedin.com/in/cliveawilson/  
 
 

 
Clive suggested that the 2020s is the most challenging and potentially 
the most exciting decade in the history of humanity - a period already characterised by climate change, 
conflict, and a global pandemic as well as incredible innovation across all sectors, driving change at an 
unprecedented rate. He also reminded conference that it is the decade in which world leaders have agreed 
to deliver seventeen UN Sustainable Development Goals (SDGs) which touch all the topics explored at 
#ASET22.  With this backcloth, Clive highlighted how essential it is that people making career choices, and 
those supporting them, understand the nature of purpose and the way it plays out at personal, corporate, 
societal, and global levels.  With this understanding and knowledge delegates were encouraged to recognise 
just how important work experience is and why it must be selected with the greatest care - it quite literally 
has the power to change the world. 
 
 
 
Clive is an author, speaker, facilitator, coach, and poet, specialising in Purposeful Leadership which he 
defines as “consciously creating the conditions for a better future”.  His books include “Designing the 
Purposeful Organization – how to inspire business performance beyond boundaries” (Kogan Page 2015) and 
“Designing the Purposeful World – the Sustainable Development Goals as a blueprint for humanity” 
(Routledge 2018).  During the pandemic he also wrote “Leading a Purposeful Life” and published two books 
of his poetry. 
 
Presentation 
 
 

CONSCIOUSLY 
CHANGING THE 

WORLD
by harnessing the power of purpose in placements

Clive Wilson
author 

Designing the Purposeful Organization (2015)
Designing the Purposeful World (2018)

CONSCIOUSLY CHANGING THE WORLD
by harnessing the power of purpose in placements

photo of Olga Misik (17) 2019
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2020s – A DECADE OF GLOBAL CHALLENGE,… …opportunity from disruptive innovation…

1. Information
2. Energy
3. Transport
4. Food
5. Materials

https://www.rethinkx.com/humanity

 
 

… and a shared agenda 1. Life in a context

 
 

2. Self-similarity 3. The observer

 
 

Thank you

Every time we notice, 
encourage and celebrate 
someone changing the 
world…

…we too are changing the 
world.

For more information, feel free to 
connect with Clive on Linked In:

www.linkedin.com/in/cliveawilson 
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ASET Bursaries 
 

    2022 ASET Summer Project Bursary  
 

The Summer Project Bursary offers a placement opportunity exclusively for undergraduates.  This year’s 
bursary was awarded to Ulster University: 
 
Award Winner:       Dr Rachel Shannon, Strategic Project Officer, Ulster University  
Project Student:     Samantha McCombe, BSc (Hons) Food and Nutrition with placement year 

  2020-2023, Ulster University  
 
Project:                    Designing a Placement Student Community of Practice 
 
Samantha’s presentation can be seen below, and her final report here. 
 
Presentation 
 

1

Contents
Introduction to Me  
Project Background
Aim & Objectives

Literature
Methodology
Survey Findings
Workshop & Interview Findings
Results
Design of the Placement Student Network Model
Next Steps
Question Time

2  
 
 

Introduction

Name: Samantha McCombe

University: Ulster University (Northern Ireland)

Faculty: Life & Health Sciences 

Course: BSc (Hons) Food & Nutrition 

Placement: Walking In ScHools (WISH) Study at Ulster University 

3

Background to Project
• Ulster University has one of the largest work-based learning programmes in the UK with approximately 1,500

students completing accredited placements annually.

• The Covid-19 pandemic caused significant disruption to Ulster’s placement experience. Some placement
offerings were withdrawn, while other employers looked for alternative ways to continue to deliver their
schemes, mainly through remote working.

• Anecdotal evidence suggests that some Ulster students experienced enhanced feelings of isolation and
disconnectedness at this time. These students pointed towards a desire for more connection with their
placement peers while on placement.

• While ad-hoc peer support models may exist for some Ulster students on placement, particularly those
employed by the same providers, no formal centrally organised model is in place to connect all placement
students.

• A survey was conducted in April 2022 to explore placement students’ connectedness with their peers and
their appetite for a placement student community of practice.

4  
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Explore students’ appetite for an interdisciplinary peer 
support network for Ulster placement students and design 

the network in collaboration with students who have 
placement experience.

Project Aim

5

Project Objectives 

Explore current placement students' interaction with their placement peers.

Examine students’ appetite for a placement student network.

Design the structure, parameters and mechanisms of a placement student network in 
collaboration with students who have placement experience.

Disseminate findings from the research and outputs from the design process.

6  
 
 

• Analysed data from the Ulster University's 2022 Placement Student Survey. This was an online survey
disseminated to all 2021/2022 yearlong placement students (n=1,394). 627 students completed the survey
(44.9% response rate)

• Reviewed literature on the nature and effectiveness of peer support models, particularly those employed
within a work-based learning context.

• Conducted design workshops and interviews with placement students, graduates and Students’ Union
representatives to ascertain their views and ideas around a placement student network.

• Designed a placement student network based on survey findings, workshop insights and desk-based
research.

• Gained feedback from Students’ Union representatives, Employability and Careers, Faculty representatives
and ASET representatives on the final iteration of the placement student network model.

Methodology

7

Workshop Design and Implementation
• Conducted two workshops across Ulster University’s campuses
(week commencing 01/08/22).

• Workshops attended by 20 participants (15 placement students,
2 graduates with placement experience and 3 Ulster University
Students’ Union representatives).

• Workshop structure included introduction from our team,
introduction from participants, an ice breaker, brief overview of the
survey findings, 3 interactive activities which explored
the importance of peer engagement, network design and how to
promote the network.

• Incentives included pizza, an Ulster University hoodie, a legend
planner and a chance to win £20 amazon vouchers.

• Conducted 3 online interviews. 8  
 
 

Data Capture and 
Analysis

• Survey data was cleaned and analysed using Excel.

• During the workshops and interviews data was captured via
dictaphone recordings, flipchart paper, posit notes and
Microsoft Teams.

Analysis of workshop data:

• Data was played back via dictaphone, notes were recorded and
entered into excel for thematic analysis.

• All open discussion questions during the workshop not recorded
via dictaphone was recorded on a whiteboard. This data was
entered into Excel for thematic analysis.

• Evaluation forms were used to determine students’ satisfaction
with the workshop and this was entered into Excel and
analysed. 9

Literature
• Much of the literature identified pertains to peer collaboration during short-term practice placements in

healthcare with a particular focus on learning (Chou et al., 2014).

• Having both formal and informal peer learning opportunities was found to be beneficial to students’
learning during practice placements. Benefits of peer support include reducing stress and anxiety
(Markowski et al., 2021).

• Peer collaboration whilst on placement was also found to have a positive impact on other aspects including
enhanced peer support, friendship, benefits around mental health, engagement and a sense of belonging.
All of which enhanced placement learning (Williamson et al., 2020).

• Particular focus on the benefits of online electronic communication tools as a mechanism for collaborative
learning whist on a short-term practice placements. One evaluative study found that online chat rooms
encouraged peer support and the opportunity to seek advice from lecturers (McLeod and Barbara, 2005).

• There is a scarcity of literature relating to peer collaboration in long term/ yearlong placements especially
across disciplines, highlighting a gap for further research.

10  
 
 

Findings: 2022 Placement Student Survey

11

Ulster Placement Student Survey: 
Response Rate

45%

55%

Responded Non-respondents
n=1,394 12  
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Working Status During Placement

55%

17%

26%

1.0%

Working predominately on Company
site

Working predominately from home

Mixture of working from home and on
company site

Other

n=627 13

Have you had opportunities to meet/ engage with 
other Ulster University students also on 
placement?

n= 627 

63

36

1
0

10

20

30

40

50

60

70

Yes No Other
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rc

en
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ge

Yes No Other 14  
 
 
 
 
 

Regularity of Interactions with other 
Placement Students 

Daily , 34%

Weekly, 24%

Monthly, 21%

Less than 5 times since 
my placement 

commenced , 19%

Other , 2%

n= 396 1  
 
 

Types of interactions with other Ulster placement 
students

Informal

• Social Media (WhatsApp, Snapchat, Facebook)
• Calls/ video calls 
• Working together on the same projects, departments and teams
• Lunch together 
• Arranged meet up by students/ casual catch ups after work
• Shared hobbies/ sports team 
• University society meet ups
• Activities ran through company placement scheme 
• Work nights out 
• Northern Ireland Civil Service student network set up and ran by students

Formal

• Inductions 
• Meetings (in person & online)
• Webinars via Microsoft Teams
• Collaborating on projects
• Training courses by company
• Structured groups organised by employer
• Placement meetings organised by employer
• Emails
• Online workshops  

2

Would you have liked an opportunity/ further opportunities 
to meet and engage with other Ulster students also 
completing placement either inside or outside of your 
organisation?

n= 627

36

18
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Yes No Undecided
1  

 
 

Workshop & Interview Findings
2

Why engaging with other placement 
students is important?

Build contacts & 
friendships with other 

students at a similar stage 
of life 

Combats isolation and 
loneliness 

Company insights from 
past students 

Support when struggling, 
help with assignments 

More comfortable asking 
students questions about 

job/role for help rather than 
more senior members of 

staff

Coffee breaks/ lunch dates 

Compare experiences Supports transition to 
work/ settling in

Opportunities to share 
resources  

3  
 

Student Interac�ons During Placement 

n=396 1

65.8

31.3

2.9

11.2

0 10 20 30 40 50 60 70

Placement student employed by my
employer

Placement students not employed by my
employer

Other

Placement students employed/not employed
by my employer
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All current Ulster placement students should have access to engage with the network (1,500 
students approx.) with opportunities for students in connect with their peers by:

Who is the Network for?

Faculty 

School 

Campus 

Employer  

Placement 
Locality  

Programme

4

Opportunity for interaction
across year groups also
identified by students. For
example, final year students
providing current placement
students with advice/ support.

 
 

Where & when should this take place?
Where?
In Person:
Students emphasized a strong desire to meet in 
person

Online:
Online meetings open to everyone, but mainly as 
an option for those who cannot attend in person 
meetings

When?
Scheduled on campus meet ups
• Lunch time

• Evenings

• Weekend 

• Once/ twice per month in person meet ups

Scheduled online meet ups
• Frequent meetings open to everyone e.g. 
weekly

1

How can this be implemented?

University initially set up network 
providing contact details for each 

student 

App with 24/7 access for students 
and tutors to communicate (run by 

students with an opportunity for 
feedback from tutors)

Student led e.g.(Students’ union 
involvement with students and reps 

running it) 

Blackboard search engine to search 
for placement students by faculty, 
employer, location, programme, 

year group

WhatsApp groups chats: little tasks 
to encourage conversation e.g. send 

a selfie from placement etc.

Survey students for feedback/ 
evaluative the network

2  
 

• Raise awareness through email and social media, through promotion in careers class 
in Year 2

• Encourage Placement Tutors to promote
• EDGE accredited
• Schedule of activities
• Secure employer support of the student network 
• Fresher's week type of activity (engaging with other students)
• End of year day trip/ placement celebration to mark placement completion 
• Prizes for participation 

How to engage students:

3

Designed at the Workshops 

Placement student 
network design model  

 
 

What’s Next

er Presentation e Study on the 
Civil Service 
ement Student 
Network

nsultation with 
r Staff, involving 
ployability, UU 

student 
resentatives  & 

Careers 
presentatives 

lise Model and 
Write Report

2

THANK YOU
FOR LISTENING

Any Questions?
3  

 
 

In 2023 we will be offering two ASET bursaries: 
 
2023 ASET Student Research Bursary 
For small-scale research into Work Based and Placement Learning 

What Should the Network Cover/Topics?

Strong desire for face-
to-face socialisation
opportunities

Casual and open
Guidance from 
Employability & Careers 
Department/Tutors related to 
placement

Share experiences
Social and support 
network as a way to
relax and meet others

Company insights from 
past placement 
students, interview tips 
for each organization

Fun days/ Activities 

1
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ASET will provide payments totalling £2400 to fund a current student or recent graduate to carry out a 
clearly defined piece of small-scale research (of approximately 300hrs / 40 days) designed to grow the body 
of research into work based and placement learning. The work must be feasible within the timescales but 
may be used to fund a feasibility study, or early part of a larger project. ASET will provide a further £600 to 
your institution as a contribution towards expenses incurred in attending conference, where the work will 
be presented. 
 
 
2023 ASET Summer Project Bursary 
For small-scale projects on Work Based and Placement Learning 
ASET will provide payments totalling £2400 to a current undergraduate to carry out a project (of 
approximately 300hrs / 40 days) examining an aspect of your institutional practice, or exploration of a new 
initiative with the goal of sharing the learning with the ASET community. ASET will provide a further £600 
to your institution as a contribution towards expenses incurred in attending conference, where the work 
will be presented. 
 
To ensure successful completion, ASET will only consider applications for projects that could be 
undertaken ONLINE or in person.  

 
Full details of the application process for the 2023 ASET Bursaries are available for download from the ASET 
website  
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PROFESSIONAL DEVELOPMENT TASTERS (PD Tasters) 

 

 

Designed and led by ASET Trustees, these sessions look at topics to support placement professionals in 
their daily practice. This year there were three sessions to choose from: 

 

1. Bring on the fun! 
 
We love to hear laughter in our sessions, whether they are exploring serious topics, bringing teams 
together or simply doing something else to bring energy into the room.  In this session we will show 
you some simple activities which can be delivered online, in the classroom or workshop to engage, 
stretch or provide experiential learning opportunities for practitioners and students.  Be prepared to 
‘make some noise!’ 

ASET Trustees 
Francesca Walker-Martin, University of Central Lancashire 

Vicki O’Brien, University of Central Lancashire 
 
Presentation 
 

Bring on the Fun!
With Vicki and Fran

Who we are

 

 

Our passion
Something simple
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A little more tricky

Some outcomes

• Greater engagement

• Ice-breakers
• Communication

• Problem Solving

• Confidence
• Reflective opportunities

• Team working

• Leadership

2. Freelancing and Entrepreneurships in Placements

Do you have students who should be encouraged to freelance or set up and run their own businesses 
for their placement?  Many are already freelancing/working as a sole trader alongside their studies 
and with some support and guidance could expand upon this for their placement.  This PD Taster will 
highlight some of the key factors around approval, training and assessment that are taken into 
account when developing this option for successful year-long placements, as well as exploring the 
advantage to University strategies such as graduate outcomes impacts and support to the wider 
economy/local business community.  Our facilitators will encourage discussion and dialogue, 
networking, as well as the exchange of ideas and good practice. 

Seamus McConomy, ASET Trustee, Ulster University 
with 

Jackie Smyth, Ulster University 

Presentation 

Placement learning through
Freelancing and Entrepreneurship

Jackie Smyth
Ulster University 

Employability & Enterprise Consultant

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Our topic and scope; broadly speaking, our aims

Do you have students who should be encouraged to freelance or set up and run their own businesses for their 
placement?  Many students are already freelancing/working as a sole trader alongside their studies and with some 
support and guidance could expand upon this for their placement.  

This PD Taster will highlight some of the key factors around approval, training and assessment that are taken into 
account when developing this option for successful year-long placements, as well as exploring the advantage to 
University strategies such as graduate outcomes impacts and support to the wider economy/local business 
community. 

I will encourage discussion and dialogue, networking, as well as the exchange of ideas and good practice.

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes
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UK context

• As of 1st January 2021:
– 5.6 million private sector businesses in the UK 

dropped by 6.5% since 01/20)
• SMEs = account for 99% of businesses 

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Source: House of Commons Library, Business Statistics, 21 December 2021

Business statistics

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes  

 

Statistics and background – setting the scene

• Around 2,158,000 freelancers in the UK
• Make an estimated £1.62bn contribution to the UK economy
• Artistic, literary and media roles – are the top roles undertaken
• 44% female/56% male 
• 17% of freelancers are working mothers

• Those in design and health roles have thrived in the last year, as well at those in IT and fitness
• IPSE – the association of the Independent Professional and the Self Employed

Source:
https://www.ipse.co.uk/policy/research/the-self-employed-landscape/the-self-employed-landscape-report-
2020.html#:~:text=In%202020%20there%20are%20now,side%20hustle%20alongside%20other%20employment

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

HESA’s Graduate Outcomes

• Aims “to capture graduates pursuing non-traditional career paths, such as those developing creative portfolios 
or setting up businesses.”1

• Over 61,000 graduates were self-employed, running their own business or developing a portfolio 2

1. Source: NewDLHE: The Future of Graduate Outcomes Data: A Consultation on Our Proposed Model.  (Dan Cook and Rachel Hewitt, March 
2017)

2. https://www.graduateoutcomes.ac.uk/why-take-survey/survey-results
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An increase in student interest in placements of this 
ilk?

• Arising due to the pandemic
• Due perhaps in part to TV shows like:

– The Apprentice - https://www.youtube.com/watch?v=SyDo3h1Tu7c
– Dragons’ Den - https://www.youtube.com/watch?v=IY-GzbjgjeY

• Students’ motivations for setting up and running their own business:
– To make money for themselves
– To be their own boss
– New product development
– Niche market
– Turn their hobby into £££s
– For lifestyle reasons
– Family business/in the blood
– Barriers to taking a “traditional”                                                                                           

placement

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Student support – who might be involved?
• Placement staff
• Academics
• Enterprise support departments and the like
• Mentors – other students, business etc 
• Alumni
• Who else?

• What is our role when students want to take placements of 
this type?
– Signposting to resources
– Supporting students
– Bring in inspirational speakers, role models
– Promoting
– Running start up workshops
– Provide incubation space
– Signpost to local/national business competitions

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes  
 

Engaging Students in Entrepreneurship Activities 

Turning Entrepreneurship activity into your placement year Pipeline
• Influence first year activities that create student community or student experience: 

– Recognise part-time working
– Orientation days / inductions / Freshers Fayres
– Student union engagement
– Include options within University employability awards 

• Influence and track engagement in second year activities:
– Modules completed within a Programme of study
– Competition entrants, finalists, winners
– Academic (placement tutor or co-ordinator) knowledge
– Professional support staff internal networks referrals

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Approving and vetting placements

• Welcome early interest from students, maintain 
early deadline.

• Application to address primary risk factors plus 
outline business plan.

• HEPs can now better cope with students who are 
working remotely – have adopted process

• Enterprise Team (or similar) may be involved in this 
process in consultation with academic department.

• Making an offer to a successful student

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes  
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Self-employment & Enterprise regulations

Minimum business start-up requirements:

• Register with local council as a business:
– To ensure Environmental Health/H&S approval granted if required
– Access Support & Mentoring plus other local council business opportunities

• Open a business bank account / keep accurate financial records of all transactions
• Health, safety, PA 2018 and application of the GDPR
• Register @ HMRC as self employed before 5 October 2nd year trading

– NI contributions paid with tax bill (self-assessment process calculates the tax due and class 2 or 4 NI 
contributions

• Working from home:
– Seek permission from mortgage lender / landlord / insurance provider

• Sector-specific requirements (the following will vary depending on the type of business)
• Additional knowledge and understanding (perhaps on-boarding module / pre-assessment)

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Self-employment & Enterprise programme structure

What might the year include?
• Named mentor: Runs regular Drop-In sessions, available for 1:1 mentoring and advice, monitors progress 
• Financial support: bursaries and local enterprise support.
• Workshops with experienced speaker: Provided each month on core topics eg: Foundations of Freelancing, 

Finance, Sales and Marketing.
• Peer to peer mentoring session: Each month. Driven by participants and planned in advance.
• Digital resources: MS Teams Network and online Handbook: Constant points of reference for advice, guidance, 

events and learning opportunities.
• Student's own self-directed CPD: professional development appropriate to Professional Practice, industry norms 

and future career plan.
• Alumni network: access a graduate network to find mentors in similar industry roles or expertise.
• Consultancy & freelance roles: work- or client-based supervisor to guide activity.
• Ad-hoc contacts: advice and support from any member business (team or individual) and each freelance 

consultant is provided with a mentor who will work with them of the team when required.
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Money matters

• Need to keep accurate records of expenditure
– Bank statements
– Receipts
– Invoices
– Mileage
– Online sales or till rolls
– Accounting records or cash books
– Payroll (if student is an employer)

• Register for VAT if turnover exceeds £85,000
• Tax

– Self-assessment tax returns
• Tax and national insurance are collected at this point
• Class 2 National Insurance if annual profits are £6,725 or over (for tax year 2022-23)
• Class 4 National Insurance if annual profits are £9,881 or over (for tax year 2022-23)

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Assessment

• How can you assess placements like these?
• How do you assess placements like these? 
• Discuss in breakout groups
• Nominate a spokesperson
• 1 minute for the spokesperson to feedback key points

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes  

 

Cons/disadvantages to self employed placements 

For the student
• It’s hard work
• May be hard to gain a good work/life balance
• A number of businesses fail
• Start up costs could be prohibitive 
• Can contribute to stress and mental health issues

For the University
• It’s hard work
• Resources are required 
• Student attrition
• Concerns over what the student is actually doing…

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes

Pros/advantages to self-employed placements

For the student
• It’s exciting
• You can carve out your own career
• Be your own boss
• Take forward ideas you have
• Make money – for you
• Do something meaningful
• Test out ideas for life post graduation 

For the University
• The focus on employability and entrepreneurship
• Supports the innovation agenda
• Boosting numbers on placements (especially if in teams)
• Showcasing
• Connecting with local agencies (e.g. Civic university) 

©ASET not for reproduction, onward distribution outside ASET members, or for commercial purposes  

 

Potential pitfalls and how to handle them …
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3. Getting Started in Research  
 
This session is designed to support those who are new to, or considering undertaking, research as well 
as those who may be looking for possible research partners. The first part of the session will 
encourage discussion to think about areas of research you may wish to explore in your own institution, 
and how to get started. Sharing of ideas may also enable research partners to be identified within 
ASET for comparative or collaborative research opportunities. 

Helen Hooper, ASET Trustee, Northumbria University 
with 

Sarah Flynn, ASET Advocate, University of Hertfordshire 
Presentation 

Getting Started in Research

ASET Conference 2022 Professional Development Taster Session

Helen Hooper, Director of Equality, Diversity and Inclusion, 
Dept of Applied Sciences, Northumbria University

Sarah Flynn, Associate Professor of Learning and Teaching, 
University of Hertfordshire

On behalf of ASET

Overview of the session

• What do you want to know?
• Has anyone else researched it before?
• How will you answer your question?
• Time, money and others!
• Top tips for getting started successfully
• ASET Practice and Research Network
• Questions

 

What are you all interested in?

• Are there particular areas of the placement/ careers support 
that you would like to explore within your own institution?

• Are there existing data sets (both quantitative and qualitative) 
in the university that could be used more fully in the 
university?

• Is there opportunity to expand on existing data sets within your 
own institution or you wish to compare with other similar 
sectors?

• What could be useful for your line of work, or institution?

• Care to share any examples of research ideas or undertaken?

Has anyone else researched it before?

• Invest some  time in researching existing  
literature before starting your project: to 
identify   the  ‘research gap’ 

• Your University librarian can help identify 
specific literature databases and/or 
specific research approaches

• Useful  Journals to browse:
– Higher Education, Skills and Work-based 

Learning
– Journal of Vocational Education & Training
– International Journal of Work-Integrated 

Learning
– Journal of Workplace Learning
– Development and Learning in Organization
– Education + Training 

• Web resources:
– QAA Work Based Learning 
– NCUB Skills & Talent Projects 

• ASET Research
– Student Bursary Reports
– Previous conference proceedings

 

How will you answer your question?

• There are many different forms of research, ranging from very practical action related to 
very theoretical. 

• Developing a clear research design , or plan, at  the start of a project helps to ensure you 
use the most effective methods to collect and analyse the data  needed to answer your RQ 
(also required if you want to publish  in an academic journal). 

• The methodology describes the broad philosophical 
underpinning to your chosen research methods, 
including whether you are using qualitative or quantitative 
methods, or a mixture of both, and why:
– Quantitative approach - Based on collecting and analysing numerical  data 
– Qualitative approach – Collecting and analysing  data on what people do or say
– Mixed methodology

Research Methodology 

• Describes the broad philosophical underpinning and 
guides what you are trying to find out:

– Positivist meaning knowledge is objective and can 
be discovered, tested and explained, usually 
quantifiable and repeatable, typically linked to 
experiments, surveys

– Interpretivist meaning knowledge is subjective 
and is understood in context of the physical and 
social setting, and meanings and actions of people, 
more usually qualitative and situational, typically 
linked to interviews, focus groups

(How to understand research philosophies)  

Research Methods – Ways of doing research

Which methods could you use to provide the data to answer your question?

✔ Literature reviews
✔ Case studies
✔ Interviews – Open, Semi -structured or Structured
✔ Focus groups
✔ Observations
✔ Text based analysis (Content analysis)
✔ Graphical analysis
✔ Surveys or Questionnaires
✔ Experiments

What ideas do you have for methods you could use?

Research is more fun with time, money and others!

• In your institution, look for small pots of money that can pay for 
time, student help, transcribing, travel expenses, copying, 
advertising, attending a conference to disseminate your findings…

• For example:
– Leeds Institute for Teaching Excellence (LITE)
– Learning and Teaching Innovation Awards (Hertfordshire)
– Vice Chancellors Equality and Diversity Award (Northumbria University)

• External funding is out there too
• Can be intimidating – ask your Research Office for help

– ASET bursaries
– Research England
– Advance HE
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Our tips for getting started successfully

• Start small

• Workload and timing

• Share your findings

• Ethical Approval

• Access to data and participants

• Find a friend

• Join the ASET Practice and Research Network

ASET Practice and Research Network

• Spring 2023
• Date: to be confirmed
• Really like to hear thoughts on how we can develop the group for you all!

• Any questions?
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A1 

Developing sustainability practitioners through  
a multi-dimensional approach for work ready graduates 

 
Kay Emblen-Perry, Joanne Murphy, Sally Docherty 

 
University of Worcester 

k.emblenperry@worc.ac.uk      
 
 

Abstract 

Despite inclusion of specialised sustainability programmes and incorporation of some sustainability content 
into business curricula, education for sustainability for business management students fails to meet 
needs of graduates in the workplace, creating a sustainability skills gap and attracting criticism that 
graduates are not work-ready. Work-ready graduates require the knowledge, skills, and values of 
sustainability as well as the motivation to make a difference. 
 
To address sustainability skills and work-readiness gaps, the Sustainability Lead, Business 
Development Team, and Placement Coordinators work closely together at Worcester Business 
School to implement a multi- dimensional approach to placement opportunities as a framework for 
work-readiness. This multi-dimensional approach, which is based on two interventions; taking small 
steps and utilising existing resources, involves synergised learning and teaching, a sustainability 
focused business development strategy and heightened promotion of placements. 
 
Within this workshop we present our multi-dimensional approach adopted within our framework for 
work- readiness and provide examples of successful interventions such as guest speakers, auditing 
the university, student-led sustainability consultancy projects, placements, and internships (long and 
short term; virtual and in-person). To demonstrate the effectiveness of this multi-dimensional 
approach, we highlight outcomes through reflections from students, staff members, graduate 
employers, and guest speakers. 
 
Presentation 

 

Developing sustainability practitioners 
through a multi-dimensional approach for 
work ready graduates 

Dr Kay Emblen-Perry
Senior Lecturer and Sustainability Lead 
Jo Murphy
Business Development Manager 
Sally Docherty 
Placements Manager 

Workshop
• Introduction to Worcester Business School and our vision for 

students to be advocates for change and contribute to sustainable 
business futures

• The WBS multi-dimensional approach to work readiness

• Examples of achievements to date and future challenges

• Group activity: Drivers of Sustainability Work Readiness: 
• Group 1: Business Development Approach 
• Group 2: Student Engagement 

• Key messages and conclusions 
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The expectation of work ready graduates 
• In the current graduate employment market, work ready graduates 

require the knowledge, skills, and values of sustainability as well as 
the motivation to make a difference. A degree is no longer enough

• But how can this be achieved in an HE environment where,
o Students treat a degree as a passport to employment 
o Graduate employers focus on attitude and aptitude as 2:1+ 

degrees are no longer a differentiator
o The future of business, society and the environment depends 

on advocates leading sustainable change 
o Resources are constrained – people, time, money
o Lack of work ready skills for sustainability 

Multi-dimensional approach to the promotion 
of work ready graduates

Curriculum 

Business 
Development 
Strategy

Student 
Engagement 

Work Readiness: 
1. Curriculum - promoting sustainability knowledge, skills and values 
2. Business Development Strategy – delivering work placement opportunities 
3. Student Engagement – matching knowledge, skills and values to placement 

opportunities 

 
 
 

The Development of Sustainability 
Placement Pathways 

- Automated and online pathway developed to manage 
placements and internships. 

- Set up an offer for sustainability placement using the 
existing structure and processes

- Pilot with a local medium sized business to ‘pilot’ 3 
month internship focused on sustainability 

Group activity: Drivers of Sustainability Work 
Readiness 
Group 1: Business Development Strategy Drivers 
• Share actions your institution has in place to drive the 

placement business strategy 
• What challenges have been encountered? 
• What do group members consider to be good practice? 

Group 2: Student Engagement Drivers
• Share actions your institution has in place to drive the 

placement engagement strategy
• What challenges have been encountered? 
• What do group members consider to be good practice? 

 
 
 

Group activity: Drivers of Sustainability Work 
Readiness 

Key messages will be shared at the end of the session

Group activity: Drivers of Sustainability Work 
Readiness 

Group 1: Business Development Strategy (for 
placements) 

• Share actions your institution has in place to drive the 
Business Development placement strategy?

• What challenges have been encountered? 
• What do group members consider to be good practice? 
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WBS – Our approach 
- Use of existing tools and resources
Small team dedicated to providing pipeline of demand for placements, 
applied research, guest speakers and business briefs. 

- Awareness of the Business School in the local and regional 
public and private sector 

Networking, participation on Boards (e.g. LEP skills, Chamber, Growth 
Hubs) 

- LinkedIn/ CRM for communication and to promote our offer
Community of local and regional businesses 

Business Roundtable 
Business Board or Roundtable to share approach, get support to 
develop and promote, mentors, EinR’s and student support 

Sustainability Internship 
Partner / pilot approach with a medium sized firm to trial the 
placement 

Lessons learnt – Supervision both knowledge and training 
£ cost of supervision 
Output for company and University (RKE) 

WBS – Our approach 

 
 
 

Group 2: Student Engagement Drivers

• Share actions your institution has in place to 
drive the placement engagement strategy

• What challenges have been encountered? 

• What do group members consider to be 
good practice? 
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A2 
 

SHOWCASE 

Using only 3 slides, presenters had 5minutes to take delegates on a fast‐paced, informal, and informative 
journey through recent work. This was a great opportunity to listen to a wide variety of work based and 
placement learning research across a range of projects and disciplines with plenty of time for Q&A. 

 
 

1. An insight into some Positive Action initiatives to support students from under‐
represented backgrounds into opportunities with employers seeking to develop a 

more diverse workforce  
 

Helen Bradley 
 

University of Bradford 
H.Bradley2@bradford.ac.uk  

 
Abstract 
In considering the needs of specific student cohorts at the University of Bradford, where we have the 
highest percentage of non‐white students in a UK university and over half of our students are from 
backgrounds where parents are not in professional roles (so lack role models and networks), we need to do 
more to support progression into graduate employment. Many students enter the University with BTEC 
qualifications and 70% of students are from BAME communities in West Yorkshire (with over half from 
Bradford) so enhancing Social Mobility is crucial. 
 
One aspect of this work relies on increasing the sense of student belonging for under‐represented student 
groups in employing organisations. Collaborating with employers on initiatives to take students through 
selection processes and into exclusive opportunities can support their journey through Higher Education, 
raising both confidence levels and awareness of the support available. Even for the students who are not 
successful in being appointed, this experience is invaluable. 
 
This session will provide an insight into initiatives developed with two major local employers, Morrisons 
and Lloyds Group to help create positive student outcomes for under‐represented groups, including the 
use of data from our Graduate Workforce Bradford project to inform this work. 
 
3 slides 
 

An insight into Positive Action initiatives to support students from under‐represented backgrounds 
into opportunities with employers seeking to develop a more diverse workforce.

The Challenge

• Our students

• Impact

• Action

• Graduate Workforce Bradford -
https://www.bradford.ac.uk/gwb/

29/09/2022 CAREER AND EMPLOYABILITY SERVICES1

 

The Response ‐ How we have developed these 
initiative(s) and processes:

• Employers

• Employer engagement

• Student engagement 

29/09/2022 CAREER AND EMPLOYABILITY SERVICES2
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The Outcomes
• Part‐time jobs though final year
• Fast tracked to assessment centre for graduate scheme

• Increased confidence
• The ability to better compete at application stage and 

interviews
• Awareness of tailoring applications
• Understanding of an assessment Centre
and interviews

• Stronger relationships with employers

29/09/2022 CAREER AND EMPLOYABILITY SERVICES3

 
 
 
 
 
 

2.  Embedding placement preparation in the curriculum  
 

Alistair Boot 
 

Harper Adams University 
aboot@harper‐adams.ac.uk  

 
Abstract 
Harper Adams University has a compulsory year‐long placement for all undergraduates.  Placement 
Preparation has been co‐curricular which has limited staff time and student engagement.  It is now to 
embed their placement preparation into their level 5 curriculum. This means that the preparation process 
gets allocated time and becomes part of a pre‐placement module.  It also means that the preparation can 
be expanded into and assess the career management skills of reflection and personal development 
planning. With complimentary material in the level 4 curriculum and in placement assessment, this change 
will support life‐long learning, part of UN SDG 4 – Quality Education. 

 
3 slides 

 

Embedding placement in the curriculum for 

life-long learning
Alastair Boot (Principal Lecturer and Placement Lead)

1. Review of literature
2. Influencing senior leadership
3. Consultation with academics

4. Module design
 

YEAR

4

3

2

1

CURRENT FUTURE

Reflection 
CV

Reflection & PDP 
CV

CV & applications
(Personal development)

CV & applications
Reflection & PDP*

Business project*
(Reflection & PDP)

Business project*
Reflection & PDP

Articulation*
Reflection and PDP*

Articulation*
Reflection and PDP*
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Benefits
• Student engagement through assessment
• Learning on placement
• Development of life-long learning habits

Challenges Ahead
• Academic engagement
• Loss of teaching (“socially complex”)
• Life-long learning…. for all (SDG 4)

 
 
 

3. Investigating the impact Experiential Learning Projects have on employers   
 

Katie Bonner, Angela Scott 
 Nottingham Trent University 

Katie.Bonner@ntu.ac.uk  
 

Abstract 
 
Much research has been done on the impact work‐like or experiential learning has on students, but less 
seems to have been done on the impact on employers who provide that experience. At Nottingham 
Business School we have started to formalise our approach to measuring the impact on employers that 
take part in postgraduate consultancy challenges.  
This research showcase will outline what our projects are, how we've collected data from employers and 
some initial findings and conclude with what we plan to do next. 
 
3 slides 

 

Context of our question
• Strategic ambition of NTU to increase WLE 
• Need to enhance our marketing & 

customer engagement strategy
• Create more ‘win-win’
• Interesting findings from small, initial survey
• Apparent gap in research to explore
• Leads us to:
"What motivations do employers have for 
engaging with short term experiential student 
projects?"

 

Methodology
Our research, to discover: 
“What’s changed for you?”

Mixed methods approach:
• Client surveys
• Semi-structured interviews
• Event plan (14 Sept)
• Research activity consistent with 

our customer engagement 
strategy

• Academic support (data analytics 
and literature review)

 

Initial findings & questions
Clients report benefits incl: 
• Fresh thinking and research 

insights
• Chance to ‘give back’

We want to tease out others, perhaps:
• Personal status factors?
• Examine results according to 

company profile?
• Opportunity to build relationship with 

NTU?

“This has definitely 
made <our 

business> realise 
how we can improve 
what we already do”

“I was very impressed 
with the standard of 

work from the students, 
and by the support and 
guidance of their course 

tutor”

“We enjoyed the students’ 
presentation and have 

already used some of their 
ideas as part of our 

business case”
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4 .  Externally driven ‘in‐house research projects’ as authentic learning 

experiences in PG programmes   
 

Liz Breen, Alison Hedley 
 
 

 University of Bradford 
A.hedley@bradford.ac.uk  

 
Abstract 
The University of Bradford launched its new curriculum architecture this year which has reinforced the 
drive to provide students with authentic experiences within the curriculum. For most UG programmes, this 
is nothing new, but the question remains how to sharpen the focus on work‐based learning for specific 
cohorts such as those on PG programmes, where time is short and less flexible, in an already crowded 
placement marketplace.  
 
To address this, we are piloting an initiative to develop and offer ‘Inhouse research placements’, which 
provide and enhance students research and educational experience working with a company/partner. 
Projects are designed to be executed by a student researcher within a specific time period to the 
specification of the partner company.  This model supports student learning, our work with external 
partners to meet business/service needs and provides an alternative, more sustainable, hybrid model to 
traditional offsite placements and further engage with our local community.  
 
This session will share progress and process, from seeking genuine externally driven research projects, to 
academic supervision and presentation back to the company on completion. Who sources the opportunity? 
What does the timeline look like? What is the role of the academic supervisor? Where are the points of 
failure? And does the final report really meet the need of the sponsoring organisation? 
 
3 slides 
 
 

 

Page 45



ASET Annual Conference 

6th – 7th September 2022 
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5. The ‘Dark Side’ of Paid Placements? An exploration of the Emotional Labour 

experiences of Business  School undergraduate placement year students in 

the UK: a PhD research proposal 
 

Jenny Cartwright 
 University of Northampton 

Jenny.Cartwright@northampton.ac.uk  
 

Abstract 
Emotional labour (EL) is the effort public‐contact workers use either to fake their emotions or invoke the 
required emotions to display the appropriate tone/expression/body language required by their job 
(Hochschild, 1983).  EL regularly features in job descriptions via requirements such as to show empathy or 
demonstrate understanding, and research has since broadened EL’s scope to include colleague‐to‐
colleague interactions, which all placement students experience in some form.   Hochschild identifies that 
EL contributes to employees’ negative attitudes, behaviour and poor health, and subsequent research has 
expanded the list of negative outcomes to include depression, anxiety, and withdrawal.  The list is known 
as the dark side of EL. 
 
In Higher Education, ‘employability’ collectively refers to work‐ready skills, knowledge, experiences and 
attitudes that institutions strive to equip students with (Advance HE, 2021).  Available across UK business 
schools, paid year‐long placements enhance employability, however, this research suggests that 
institutions’ employability support may not sufficiently prepare placement students for workplace EL 
experiences: more needs to be understood about students’ EL experiences across a wide range of 
placement roles/industry sectors. 
 
With the above in mind, the research question proposed is: How do business school undergraduate 
placement‐year students experience EL over the course of a paid placement? 
 
3 slides 

An exploration of the Emotional Labour
experiences of UK undergraduate placement 
year students: Is there a ‘Dark Side’ of Paid 

Placements?

My PhD research (so far!)

Jenny Cartwright – University of Northampton (work)
– University of Leicester (study)

The ‘Dark 
Side’ of 

Emotional 
Labour

Stress

Depression

Withdrawal 
from 

domestic 
life

Emotional 
ExhaustionBurnout

Alcoholism

Physical 
anger / 
violence

• How many institutions would 
want to send students into a 
situation where they may 
experience these things? 

• These are all outcomes of EL 
regularly found by EL 
researchers… but nobody has 
studied Business placement 
students…until now!

• Typical ‘Employability skills’ as we 
know them do not cover 
Emotional Labour.

• How many institutions here offer 
emotion skills training to students 
entering a year‐long Business 
placement?

 
 

• In 2020‐21 academic year, 47.5k
students enrolled on a Business or 
Management sandwich course

• 87% were aged 24 or below and 
61% were aged 20 or below

• How many students would have 
regular experience of a 
placement‐type workplace (office, 
etc) and prior awareness of the 
need to manage their emotions to 
such an extent?

• We are sending UG Business 
students into year‐long 
placements with limited/no 
understanding of how to cope 
emotionally with a workplace!

Please help me find out more 
about our UG Business students’ 
placement experiences.  I am 
conducting a longitudinal study 
involving 2 x online 
questionnaires and/or 2 x online 
interviews.  I just need student 
participants!
I need access to a range of 
institutions’ Business students 
who are about to start their 2nd
year (so on placement 2023‐24).

Please come and talk to me if 
you think your institution may be 
able to help.  Thank you!
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A3 
Can placement year advertisements be more inclusive? 

 
Laura Bielby 

 Leeds Beckett University 
l.bielby@leedsbeckett.ac.uk   

 Helen Hooper  
Northumbria University 

H.Hooper@northumbria.ac.uk  
 
Abstract 
This workshop will enable placement practitioners working directly with employers or managing their 
own work experience schemes, who wish to increase diversity in applications, to explore research 
relevant to developing good practice in this area. This will include writing inclusive placement 
advertisements, evidence- based recommendations and an opportunity to share best practice with 
others working in this space. 
 
Previous experimental research comparing advertisements written/constructed in different ways has 
demonstrated that the specific wording employed in recruitment materials can impact on an applicants' 
perceived ‘fit’ with the role being advertised and their inclination to apply. A review of this literature 
informed the development of a framework that was used to critically analyse 90 year-long placement 
advertisements for features in the text shown to increase perceived fit/inclination to apply in frequently 
under-represented groups. This included analysing text for subtle gender bias, articulation of the 
challenges and/or opportunities of the advertised role and the way in which person requirements were 
expressed. Workshop activities will focus on discussion of findings in the context of practitioners 
developing their awareness of inclusive advertisements and sharing practical recommendations. 
 
Presentation 
 

  
 

 
 

Can placement year adver�sements be more inclusive? 
Laura Bielby & Helen Hooper

Workshop Outline
• Ra�onale for the research project and workshop 
• Star�ng todays conversa�on 
• Research project findings
• Sharing and developing best prac�ce

Dr. Helen Hooper. SFHEA
h.hooper@northumbria.ac.uk

Laura Bielby. FHEA
L.Bielby@leedsbeckett.ac.uk

Star�ng todays conversa�on…..

Please go to www.men�.comand use the code xxxx

• For example: specific features of job ads deter women (far) more than men
• Born, MP and Taris TW (2010). The impact of the wording of employment adver�sements 

on students' inclina�on to apply for a job. J Soc Psychol, 150(5), pp.485-502.
• Gaucher et al., (2011) Evidence that gendered wording in job adver�sements exists and 

sustains gender inequality. J Personality & Soc Psychol101(1). 109-128
h�ps://doi.org/10.1037/a0022530

• Mohr TS (2014) Why Women Don’t Apply for Jobs Unless They’re 100% Qualified. 
Harvard Business Review. Available at URL:h�ps://hbr.org/2014/08/why-women-dont-apply-for-jobs-
unless-theyre-100-qualified?ab=at_art_art_1x4_s02[date accessed 01/07/2022]

• Horvath,L.K. and Sczesny, S. (2016), Reducing women's lack of fit with leadership 
posi�ons? Effects of the wording of job adver�sements, European Journal of Work and 
Organizational Psychology, 25(2) 316-328 doi: 10.1080/1359432X.2015.1067611.

• Other research has inves�gated what a�racts/deters other under -
represented groups eg, Linos E (2018) 

Words ma�er!
• A literature review informed development of a cri�cal analysis framework 

(Table 1)
• Sample: 90 year long placement adver�sements

Analysis framework Data collected
Gendered words in text (gender decoder tool) Feminine/masculine/neutral coded text
Person specifica�on/ role requirements Complexity e.g. n, E/D criteria, required

experience/ qualifica�ons etc.
Equality statements/ policy/ support e.g. flexible
working

Record, if present

Employee benefits Record n & range, if ar�culated

Specialised terminology/jargon/ abbrevia�ons Record n & range, if ar�culated

Table 1: Cri�cal analysis Framework
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Placement Adver�sement Analysis

Dr Helen Hooper. SFHEA
h.hooper@northumbria.ac.uk

Individually: 
1. You have an example placement adver�sement. 
2. Using the pens provided, circle any word/acronym 

which you do not understand and underline any other
element which you think acts as a barrier.

2. Count the number of circled and underlined words and 
write the total at the top of the page

Laura Bielby. FHEA
L.Bielby@leedsbeckett.ac.uk

Placement Adver�sement Analysis

Dr Helen Hooper. SFHEA
h.hooper@northumbria.ac.uk

In small groups, please discuss the following: 
• How many words/acronyms did you not understand and/or how 

many other barriers did you iden�fy? 
• How comfortable do you feel sharing “your unknowns” with the 

group? 
• How do you think this might affect a poten�al student applicants 

confidence and perceived sense of belonging in the role 
adver�sed?

• What are the implica�ons for your own prac�ce?
• Such as advising students/employers/recrui�ng staff into your 

own team?

Laura Bielby. FHEA
L.Bielby@leedsbeckett.ac.uk

Ini�al Recommenda�ons 

Dr Helen Hooper. SFHEA
h.hooper@northumbria.ac.uk

• Realis�c (essen�al) criteria
• If reviewing an employer’s job descrip�on, ensure the skills 

wanted match the essen�al criteria
• Use a gender decoder tool (such as: h�ps://gender-

decoder.katma�ield.com/)
• Avoid acronyms/jargon/buzzwords 

• where impossible to avoid, hyperlink to defini�ons and/or protype 
Jargon checker plug in: h�ps://explainjargon.com/

• Support diverse applicants by providing links to 
relevant sources of addi�onal informa�on

Laura Bielby. FHEA
L.Bielby@leedsbeckett.ac.uk

Ini�al Recommenda�ons 

Dr Helen Hooper. SFHEA
h.hooper@northumbria.ac.uk

• State any specific benefits or opportuni�es of the posi�on
• especially if likely to support underrepresented groups eg. op�on 

for flexible/hybrid working, tax -free child care scheme/ nursery 
provision 

• State any posi�ve ac�on schemes 
• State support available for disabled applicants eg. provide 

link to process and/or provide a reasonable adjustment case 
study 

• If an organisa�on has a stated commitment to diversity 
and/or award in recogni�on of work on equality, include it.

Laura Bielby. FHEA
L.Bielby@leedsbeckett.ac.uk

What are you doing in this space- please share your 
good prac�ce!

Please also get in touch if you are interested in final 
recommenda�ons and/or forming a community of prac�ce in this 

space.

Dr Helen Hooper. SFHEA
h.hooper@northumbria.ac.uk

Laura Bielby. FHEA
L.Bielby@leedsbeckett.ac.uk

Ques�ons or comments 
welcome!

Contact details
Laura: L.Bielby@leedsbeckett.ac.uk 
Helen: h.hooper@northumbria.ac.uk
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A4 
The Keele Experience:  

Increasing diversity and access to international work environments 
Alice Whitehouse 

 
Keele University 

a.whitehouse@keele.ac.uk  
On behalf of ASET Conference Sponsors: Virtual Internships 

 
 
Abstract 
The world of work has changed. Companies have closed offices and are increasingly offering flexible work 
options to attract talent. Work from home (or work from anywhere!) is now common practice. Some 
countries have developed digital nomad visas and others have legislated for the right to remote work. 
Students need to be ready for this remote-work reality. 
 
This new reality provides practitioners the perfect opportunity to support more students to gain 
confidence and relevant employability skills in a sustainable, scalable, impactful, virtual and valid format. 
This is particularly true for students who may have met barriers to traditional work environments. 
 
In 2020, Keele University partnered with a third-party provider - aptly named Virtual Internships - to pilot 
virtual internships for students. This program was renewed in 2021 and 2022. 
 
Delegates joining this session will unpack the terminology around ‘virtual’ ‘internships’, learn from the 
Keele experience and explore how best to implement remote work experiences with global companies 
at their institutions. 
 
Presentation 

Vir t ua l in t ernsh ips

Th e  Ke e le  Exp e rie n c e
In c re a s in g  d iv e rs it y  a n d  a c c e s s  t o  
in t e rn a t io n a l w o rk  e n v iro n m e n t s  

ASET22

Me e t  y o u r  p re s e n t e rs

Mis a k i Ya m a m ic h i
Pa rtn e rs h ip s  Ac c o u n t 
Ma n a g e r

Virt u a l In t e rn s h ip s

Alic e  Wh it e h o u s e
Dig ita l Ad vis o r Pro g ra m m e  
Ma n a g e r

Ke e le  Un ive rs it y

Ed  Ho lro y d  Pe a rc e
Co - Fo u n d e r a n d
Pre s id e n t
Virt u a l In t e rn s h ip s

e d @ v ir tu a lin t e rn s h ip s .c o m m is a ki@ v ir tu a lin t e rn s h ip s .c o m a .w h it e h o u s e @ ke e le .a c .u k

 
 

Stu d e n ts  
n e e d  

e xp e rie n c e to  
g e t  a  jo b .

Bu t  c a n ’t  g e t  a n  
in te rn s h ip  w ith o u t  
w o rk e xp e rie n c e .

Vic io u s  Cy c le

Fo u n d e r Mis s io n  
Cre a te  a  wo rld  wh e re  

in te rn s h ip s  a t  in n o va tive  

c o m p a n ie s  a re  a c c e s s ib le  to  a ll.

A fle xib le  m o d e l with  n o  
re s t ric t io n s  o n  n u m b e rs , s ta rt  

d a te s  o r g e o g ra p h ie s .

Ba c ke d  b y th e  b e s t

Ab o u t  Vir t u a l In t e rn s h ip s

Ac c e s s ib le  & Sc a la b le

Th e  p ro g ra m  is  c u s to m ize d  to  
th e  in d ivid u a l s o  th a t  
p a rt ic ip a n ts  a re  e n g a g e d , 
c o n n e c te d  a n d  s u c c e s s fu l.

Cu ra t e d  fo r  t h e  
Pa rt ic ip a n t s  

Glo b a l Ne two rk 

Guaranteed Remote 
Internship

Online Curriculum

Coaching

360° Support

Pro g ra m  In c lu s io n s

1, 2, 3, o r 4 - Mo n th  Pla c e m e n ts  with  o n e  
o f 12,0 0 0 +  c o m p a n ie s  wo rld wid e .

Ac c e s s  to  o u r a wa rd - win n in g  o n lin e  
e m p lo ya b ility c o u rs e : Ca re e rBrid g e .

Mid p o in t  a n d  e n d  o f p ro g ra m  c o a c h in g  
c a lls  with  d e live ry o f Glo b a l Ca re e r 
Ma n a g e m e n t Pla n  ( GCMP)  a n d  Glo b a l 
Em p lo ya b ility Ce rtific a te .

We e kly c h e c k- in s , Gro u p  Dis c u s s io n s  & 
Fo rtn ig h tly Bu s in e s s  We b in a rs  c o ve rin g  
a  ra n g e  o f to p ic a l th e m e s .

12,0 0 0  Ho s t  Co m p a n ie s  -
lo c a te d  a c ro s s  10 0 + c o u n trie s  
wo rld wid e  with  s tu d e n ts  a b le  

to  s e le c t  th e ir lo c a t io n  
p re fe re n c e
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Ca s e  St u d y
Kiro n  Op e n  Hig h e r Ed u c a t io n  
fo r Re fu g e e s  

● Kiro n  Ca m p u s  is  th e ir p rim a ry 
o n lin e  le a rn in g  p la tfo rm , b u t 
th e re  h a s  b e e n  in c re a s in g  d e s ire  
fo r wo rk e xp e rie n c e  to  in c re a s e  
e m p lo ya b ility.

Ove rv ie w

● Virtu a l in te rn s h ip s  ra n  a  p ilo t  with  Kiro n  in  20 20 , 
ru n n in g  a  fu ll p ro g ra m  fo r 5 0  in  20 21, a n d  n o w 
a d d itio n a l c o rp o ra te  m o d e ls  h a ve  b e e n  
im p le m e n te d .

Pilo t  Pro g ra m m in g

Tim e lin e  o f Pa rt n e rs h ip  Pro c e s s

Fu n d in g

● Kiro n  h a s  b e e n  o ffe rin g  fre e  
o n lin e  le a rn in g  o p p o rtu n it ie s  to  
re fu g e e s .

“Th e  in te rn s h ip  p ro g ra m  h a s  g ive n  m e  th e  
o p p o rtu n ity to  b e  a  p a rt  o f th e  wo rkin g  
c o m m u n ity, a n d  to  b e  h o n e s t , with o u t th is  
in te rn s h ip , it  c o u ld  h a ve  ta ke n   m e  ye a rs  
a n d  a  lo t  o f m is s e d  o p p o rtu n it ie s  to  le a rn  
wh a t I d id  in  ju s t  2 m o n th s .” - Eih a b  Ba llo r

10 0 %

Th e  jo in t  p ro g ra m  in c lu d e s  o n - th e -
g ro u n d  s kills  wo rks h o p s  ( Kiro n )  
wra p p e d  a ro u n d  a n  8 - we e k Virtu a l 
In te rn s h ip , 10 - 20  h rs / we e k.

Of p a rt ic ip a n ts  c o n c lu d in g  th e ir 
p ro g ra m  in  Fe b ru a ry 20 22 a g re e d  
th is  p ro g ra m  in c re a s e d  th e ir 
a b ility to  wo rk re m o te ly

Ho s t  c o m p a n ie s  s u p p o rt in g  th is  
p ro g ra m  a re  fro m  o ve r 20  
c o u n trie s  wo rld wid e  a n d  a c ro s s  
fo u r c o n t in e n ts .

Su p p o rt in g  Re fu g e e s J o in t  Pro g ra m

Ap p lic a n ts  c a m e  th ro u g h  th e  
Le b a n o n  o ffic e  o f Kiro n , a n d  a ll 
c a n d id a te s  a re  fro m  re fu g e e  
b a c kg ro u n d s .

Ho s t  Co m p a n ie s

 
 
 

CASE STUDY: HONORIS UNITED UNIVERSITIES

Ap ril 20 21
Pa rtn e rs h ip  c o m m e n c e d  - e xte n d e d  fo r 2022/ 23

7 in s t itu t io n s , 4  c o u n trie s
VI wo rke d  with  7 in s titu tio n s  in  th e  n e two rk ( a c ro s s  4  
c o u n trie s )  o n  a  p ilo t o f u p  to  300  p a rtic ip a n ts .

21s t  Ce n tu ry Skills
Th e  in itia l p ilo t wa s  a im e d  a t s u p p o rtin g  21s t 
c e n tu ry s kills . 

“I h a ve  e xp e rie n c e d  s o  m u c h  g ro w th  fro m  th is  in te rn s h ip . 
I h a ve  e vo lve d  fro m  n o t  kn o w in g  m u c h  a b o u t  th e  in n e r 
w o rkin g s  o f a  b u s in e s s  to  fe e lin g  c o n fid e n t  th a t  I n o w  
h a ve  g o o d  in s ig h t  in to  o rg a n is a t io n s .” - Ma ry  Kiro n d e

8 5 %    9 4 % 9 7%
reported Increased 
confidence in post-

graduation 
employment.

gained value from 
their experience

agreed this was a 
quality learning 

experience.

  
 
 

 

St u d e n t  
Te s t im o n ia ls

“Th e  m a in  h ig h lig h t  o f th is  e xp e rie n c e  wa s  th e  

c a s u a l, in c lu s ive  w o rk in g  e n v iro n m e n t

s u rro u n d in g  th e  e xp e rie n c e . As  m y  firs t  

e xp e rie n c e in  a  p u re  o c c u p a t io n a l p o s it io n  

th e re  wa s  a  lo t  o f s t re s s  a s s o c ia te d  with  th e  

d e c is io n  to  n o m in a te  m ys e lf fo rwa rd  b u t , b y th e  

e n d , I h a ve  d e ve lo p e d  in to  a n  in d iv id u a l w h o  

h a s  b e e n  o ffe re d  a n  e xt e n s io n  to  m y  p o s it io n .”

“Th is  e xp e rie n c e  h e lp e d  m e  le a rn  a n d  

d e ve lo p  lo t s  o f s k ills  t h a t  w ill b e t t e r 

p re p a re  m e  fo r t h e  fu tu re  in  ro le s  s im ila r to  

th is . Wh a t  s ta n d s  o u t  th e  m o s t  in  th is  

in te rn s h ip  is  kn o wle d g e  a n d  c o n c e p ts  

a b o u t  fin a n c e , a n a ly t ic a l s k ills , p e o p le  

s k ills , a n d  w o rk in g  in  a  d ive rs e  t e a m -

s kills  I h a ve  b u ilt  u p o n .”

 
 
 

THE LANDSCAPE FOR 
INTERNATIONAL 
VIRTUAL WORK 
EXPERIENCE  

CONTACTS & 
CONNECTIONS

INDUSTRY CHOICES

 

כ צ  ּת ּלֿכ ע  ּצ ֿפּקּקּף פ  ּלֿכ
ּרר ּי ּל ּכ ּכ ּל ּכ ּסׁש  ּתֿכ  ּנ ּס ּת  לא
פ ּרר ּקּק ֹו ּתּק ، ּט ּי ،לאּףּקּף  � ּתֿכ ּנ ּטֿכ ּר ֿפ

� פ צ ֿ ר � ּט ּטּשּתּףלא פ ּק ּךּתֿפֿפ ּטּף צ ּמּת ּשּתּףלא ּלּקּקּת ּנ ּל ּט ֿפ ּכּש ּרר  ֹו ּתּק ، ּל ׀ֿפֿכ צ  ּט ּלֿכ ּל  ֿכ

� ּל ּט ּכ ּלּשּף צ ֿפֿפ ּרּת ֹו ּל ּללא ּךּש ּלּף ֿפ

� פ צ ע ר ֿפּקּקּףּצ

Introduction01

צ ּט ּלֿכ ּל ֽ ֿכ ע  ּל ק ּמּק ּל  ּל ּתּק ֹו ּר ּל לאּש

״ ּל ּט ּכ ּל ּסֿפֿכ ֹוּף

ֿבר  ،לאּף  ֽ ּךּשױ  ּק ּשּתּףֿפ

ּלׁש ּך ּס ּתּקּתּש ּנ ּלׁש، ּט ּר  ּת ּצֿכ

צ ּרּת ּר  ּךּףּש ּט ּשּתּףלא צ ּךּףלאּףֿכ ּט ּסׁש ּק ּצּשּף �ּנּשּף ּלּמּתֿכ ּטּשּתּףֿפֿפ ּרֿפּףּק

צ ּת  ּלּףֿכלאּש ֿפ ּךּשּף  ּק ּכ ּל ּכ ם

🇵🇰🇸🇬🇬🇧🇺🇸🇩🇪🇲🇾🇪🇸🇮🇳

צ ּט ּלֿכ ּל ּלּףש ֿכ ּכּק םֿפ

ּט₪ ּלּצֿכ ּנּשּףלא ּל₪ ׃ ּכ ּטּף צ ׃ ּת ּר ּר  ּטּךּףּש ּתּףלא ֿפּש ֽ ׃  
�  ּי ּסֿפּףּק ּנּשּף ּטּשּףש ׃ ּלּךּש צ ׃ ּת ּר ֹו  ּללא ּלּףּךע ֿכ ּלּךּש  ֽ  ׃ׁשױ 
ץ  ּלּשּףֿפ ֿפֿפ ּללאּשױ ׃ ּטּשֿכ ּתּףלא ּטּש ק ּק ּל  ּל ּתּק ֹו ּר ּל � ׃לאּש ת � ֽ ׃  
צ ּס ּט ،לאּףֿכ ת ׃ ּלֿכ ּל ּלׁש ּש ּסּך ּתּש ּתּק ּנ ، ע ׃  ּטלאֿפ ּטּשּף ּי ،לאּףּקּף ֽ ׃  
ּשר ּתֿכּף ּרּש ּל ּטלאּש ּק

׳ ּל ּל ּלּק  � ּתֿכ ּנ ּטֿכ ּר ּר ּל
15 students since 2021

ּט ּנ ּלֿכ ּל ּסלא  ּט ּסלא לא ּל ، ּס  ּט  ּל ּנ  ּט ּלּשּף ּכ   ּט ּק ּל ּט  ּכּש  
ּלּק ּט ּלּשֿכ ּכ ּתֿכּמ  ּר ּסלא  ֿפּף ּללאּשּף  ּסֿפּשֿכ ֹוּף ּל   ֹו ּל ּלּףֿכ ּלּךּש

דה ד ּ

ּט ּנ ּלֿכ ּל ּסלא  ֿפּף ּל   ֹו ּל ּלּףֿכ ּלּךּש ּלֿכּךּשּף  ּט ּלֿפ ּכ ּסלא  ּל  ֿכּף
ּתּך ּכּףּמּש ּל ּלּךּש ֹו ּשּף  ּת ּנאלאֿפ ּטֿכ ּכ  ּט ּללא  
ּל ּר ֹו ּתּק ، ּר ּל לאּש

ל ד ּ

ּסלא ּשױ ּל ו  ד ו ו ּתּך  ּס ּת ח ׃לאֿכ ּת   ּת לא דה ּמ לאֿפ  ּכ ּל ֿפלאּש  
 ּל ּלֿכ ּת  ּלּמּמ ּלֿכ ּכ ּט  ֹו  ּט ּכּף ֹו  ּת ּתּףלאּףֿפ ּש

ח דהג

ּת לאֿפ ּמ ּכ ּל ֿפלאּש ּל   ֹו ּל ּלּףֿכ ּלּךּש ּכ ּט  ּלֿכּךּשּף ּש ּט ּלֿפ  ּשּף 
ּתֿכ� ּלּמ ּתּףֿפֿפ ּטּש ּרֿפּףּק א   ּל ּט  ּתֿפּק ּטֿפ   ּט   
ּנּףֿפ ּטּךּףּמּףּש ּנ לאּש ּט ּל״ ּשּף ּשּף ּט ּכ ּל ּסֿפֿכ ֹוּף

דה ד ּ

׳ ּל ּל ּלּק  � ּתֿכ ּנ ּטֿכ ּר ּר ּל
Participant Outcomes
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INTERNATIONAL WORK 
EXPERIENCE

"Th e  o p p o rtu n ity a s  a  wh o le  wa s  in c re d ib le , b u t  I wa s  ve ry
lu c ky to  b e  m a tc h e d  with  th e  c o m p a n y I a m  wo rkin g  with .

Th e y a re  p e o p le , th a t  ju s t  like  m e , wa n t to  c h a n g e  th e
wo rld  fo r th e  b e tte r a n d  fo c u s  o n  wh a t th e y c a n  o ffe r

ra th e r th a n  in  wh a t th e y c a n  g e t . It  h a s  b e e n  ve ry g o o d  to
wo rk with  s o m e th in g  I h a ve  n e ve r h a d  c o n ta c t  with  b u t

s t ill b e  in  m y fie ld , wh ic h  is  wo rkin g  with "

"An  in te rn s h ip  with  a  Pa kis ta n i p u b lis h e r wa s
d e fin ite ly s o m e th in g  ve ry n e w fo r h e r, b u t  s h e  re a lly

trie d  to  u n d e rs ta n d  th e  c h a lle n g e s  a n d  c u ltu ra l
n u a n c e s . Th e re  wa s  n e ve r a  b ig  g a p  in

c o m m u n ic a tio n  e ve n  a t  th e  s ta rt , b u t  b y th e  e n d  o f
th e  in te rn s h ip  we  h a d  fa lle n  in to  a  rh yth m  a n d  I

b e lie ve  h e r c o n fid e n c e  in  h e r wo rk a n d  m y re lia n c e
o n  h e r h a d  b o th  in c re a s e d "

INTERNATIONAL WORK 
EXPERIENCE

100% o f s tu d e n ts  a g re e  th e y 
h a ve  g a in e d  va lu e  a n d  

le a rn e d  fro m  th is  e xp e rie n c e

9 / 10  s tu d e n ts  ra te d  th e  wra p  
a ro u n d  s u p p o rt a s  e xc e lle n t, wh ils t 1 

ra te d  it  g o o d  

"Th e  m a in  h ig h lig h t o f th is  e xp e rie n c e  wa s  th e  c a s u a l, in c lu s ive  

wo rkin g  e n viro n m e n t s u rro u n d in g  th e  e xp e rie n c e . As  th is  wa s  m y 

firs t e xp e rie n c e  in  a n  o c c u p a tio n a l p o s itio n  th e re  wa s  a  lo t o f s tre s s  

a s s o c ia te d  with  th e  d e c is io n  to  n o m in a te  m ys e lf fo rwa rd  b u t, b y 

th e  e n d , I h a ve  d e ve lo p e d  in to  a n  in d ivid u a l wh o  h a s  b e e n  o ffe re d  

a n  e xte n s io n  to  m y p o s itio n ".  
 
 

PROFESSIONAL 
PRACTICE - WAS THE 
PILOT A SUCCESS?

Gro u p  Dis c u s s io n

1

Do  y o u  p ro m o t e  v ir t u a l w o rk  
e xp e rie n c e s  a t  y o u r in s t it u t io n ?

If s o , s h a re  m o re  in fo rm a t io n  a b o u t  th e  m o d e l, 
e n g a g e m e n t , s tu d e n t  o u tc o m e s  e tc .

2

Ho w  a re  y o u  e n c o u ra g in g  y o u r 
s t u d e n t s  t o  b e  re a d y  fo r  t h e  fu t u re  

o f w o rk?

3

Ha ve  y o u  in t ro d u c e d  a n y  
in n o va t ive  w a y s  t o  s u p p o rt  

s t u d e n t s  t o  g a in  w o rk  e xp e rie n c e ? 
E.g . fle xib le  p la c e m e n t  ye a rs ?

4

Ho w is  yo u r in s t itu t io n  c u rre n t ly  
u t ilizin g  Ac c e s s  a n d  Ag re e m e n t  

Pla n s ?

 
 
 

Q&A 

Virt u a l In t e rn s h ip s
De m o  Vid e o

VI Pro g ra m  Ove rvie w

 
 
 

St u d e n t  Sk ills  An d  
Pro g ra m  As s e s s m e n t

In te rn  is  a b le  to  re fle c t  o n  th e ir s kills  a n d  u p d a te  s u p e rvis o r 
o n  c o m p le te d  p ro je c t s . BONUS o n c e  d o n e  w ith  in te rn s h ip  
th e y  h a ve  a  w e e k b y  w e e k g u id e  o f g ro w th  to  a s s is t  w ith  
fu tu re  c a re e r m a n a g e m e n t  a n d  u p d a t in g  re s u m e / CV.

HC o ffe rs  re fle c t ive  fe e d b a c k 
a n d  w a ys  to  im p ro ve

Ho s t  
Co m p a n y

We e kly  Fe e d b a c k  Lo o p

In te rn

Stu d e n t Skills  An d  
Pro g ra m  As s e s s m e n t

0 4
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We e kly  Fe e d b a c k  Da t a

Stu d e n t Skills  An d  
Pro g ra m  As s e s s m e n t

0 4

Ea c h  w e e k a  s tu d e n t  ra te s  

th e ir e xp e rie n c e  o n  a  s c a le  

o f 1- 10 , s h o w in g  in c re a s e d  

c o m fo rta b ility  o ve r 

d u ra t io n

  
 

� ּלּמּמ ּלֿכ ּכ ּמ  לא ּלֿכ ֹו  ּת ּתּףלאּףֿפ זּש י ּ

ּללאּשױ ֿפּשֿכ   ּס ּת ּי  ּל ּנ ּט ּסלא ּש ּל  ֿכּף לאֿכּף ּט  ּק
ּללאּשּף ּסֿפּשֿכ ֹוּף ּתּך  ּר ֹו ּלּק ּללא ּכ ללאּף  ּך

ּללאּשױ ֿפּשֿכ ּט  ּנ ּלֿכ ּל ּכ ּסלא  ּט ּסלא לא ּל ּלֿכ  ּר ּת ּללא  
ּללאּשּף ּסֿפּשֿכ ֹוּף   ּט ֿפ ּט    ּט ּק ּט ּי ּלּק ּלּק  ּט ּנּשּףּשֿכ  
ּל  ֹו ּל ּלּףֿכ ּלּךּש

ל ו ּ

ּללאּשױ ֿפּשֿכ ּט  ּנ ּלֿכ ּל ּכ ּסלא  ּל ، ּט  ּלֿכ ּתּש   ּר  ּת ּלֿכ  
ּתּך ּכּףּמּש ּל ּנ ּשּף לאּש ּט ּנּשּףּשּף ּמ  לא ּלֿכ  
ּל ּר ֹו ּתּק ، ּר ּל לאּש

כ ז
ּ

� ּתֿכ ּנ ּטֿכ ּר ע  ּטלא ֿפלא
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inclusivity for placements? 
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m.ashton@fashion.arts.ac.uk      

 
 

Abstract 

Historically, unethical working practices for placement students within the creative industries has been an 
unavoidable learning curve. From unpaid work to excessive working hours or underrepresentation in the 
workforce, these accepted behaviours in the sector are devaluing the purpose of creative jobs. 
 
As a leading arts Institution, London College of Fashion’s (LCF) Graduate Futures Team has been 
experimenting with drawing on elements of Subliminal Persuasion Theory to attempt to shift the cultural 
mindsets of work experience in this sector. This session aims to explore how embedding equality, 
diversity and inclusion (EDI) content within our enriched virtual learning resources and technical systems, 
may trigger more inclusivity for placements within the creative industries. 
 
The discussion will be triangulated to focus on three clear stakeholder groups: staff, industry and students, 
who have each contributed in differing ways to the unstable nature of placements in this discipline to 
date. Perspectives must grow to ensure the students entering creative roles have their time, minds and 
work valued. The key message in this investigation is to challenge the narrative that students are unable to 
access the industry without sacrificing their wellbeing. 
 
Presentation 

Can using subliminal persuasion methods 
in technical resources trigger more 
inclusivity for placements?
Graduate Futures - M. Ashton, F. Ahmad, M. Pucilowska, S White | August 2022

 
 

Introduction

Overview
 Inside the creative industry

 Exploring ‘Subliminal Persuasion 
Theory’

 ‘Subliminal Persuasion Theory’ in 
relation to placements

 Our stakeholders

 The impact of using ‘Subliminal 
Persuasion Theory’ in teaching

 Workshop debate

 Final thoughts
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Inside the creative industry
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Inside the creative industry

“Unpaid work was an accepted 
fact of life in cultural and 
creative industries”

(Dave O'Brien, 2020)

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 5

Inside the creative industry

“32% of interns within the arts 
sector complete three or more 
internships, with 86% of these 
positions not paying the 
minimum wage.”

(The Sutton Trust, 2018)

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 6  
 
 

Inside the creative industry

Case Study 1: 

Student was forced to withdraw from placement 
offers as the company was not offering 
payment. The student was a parent of a 2 year 
old and would have needed fulltime childcare to 
undertake these ‘opportunities’. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 7

Inside the creative industry

Case Study 2: 

A start-up Brand, took on 2 placement students 
to support with business needs in the run-up to 
London Fashion Week. The roles were paid 
national minimum wage, within fixed contracted 
hours. 

During the events, both students worked 12(+) 
hour days, without comment because they 
were “lucky” to get this placement in the first 
place. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 8  
 
 

Exploring ‘Subliminal Persuasion Theory’

Exploring ‘Subliminal Persuasion Theory’

Evaluating the theory
 Subliminal Persuasion Theory (SPT) 

is simply the practice of influencing 
people at a level below their 
conscious recognition.

 Used particularly in marketing and 
branding techniques. 

 We are constantly communicating in 
non-verbal ways – SPT offers a 
method of directing these messages.

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 10  
 
 

Exploring ‘Subliminal Persuasion Theory’

"Persuasion that looks like 
persuasion isn't persuasive 
anymore.“

(Dave Lakhini, 2008)

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 11

Exploring ‘Subliminal Persuasion Theory’

What do you see?

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 12  
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Exploring ‘Subliminal Persuasion Theory’

Direct/Indirect
 The idea that any piece of information we 

take in that acts as a catalyst for audience 
responses. 

 Stimuli

 Perception

 Action

 Utilising messaging and ambiguity to 
provoke action. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 13

Exploring ‘Subliminal Persuasion Theory’

What does it mean?
 Experiments into the Neuroscience of subliminal 

messaging shows that there is evidence of subliminal 
stimuli affecting judgments.

 However, evidence does not directly show that SPT can 
change individuals’ overt behaviour.

 In this context, a person's goals and motives are critical for 
subliminal persuasion to occur. 

 Subliminal priming and supraliminal messages.

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 14  
 
 

‘Subliminal Persuasion Theory’ in relation to 
placements

‘Subliminal Persuasion Theory’ in relation to placements

Placements in LCF
 Cater for students from 3 different Schools, 

each focusing on a different area of the 
creative industry. 

 Approximately 6000 students, of which 
roughly a third are applicable for a 
placement each year. 

 Providing support for short and long term 
placement opportunities. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 16  
 
 

Subliminal Persuasion Theory’ in relation to placements

Baselines
 We have used data from AY 2018_19 

to provide our baselines. 

 At this time, 34% (331 out of 978) of 
placements were paid.

 Of the placements which were ‘paid’: 

 41% came from short-term work 
experience.

 59% came from long term 
placements.

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 17

Paid
34%

Unpaid
56%

Unknown
10%

2018_19

Paid Unpaid Unknown

Subliminal Persuasion Theory’ in relation to placements

Our process
 Our support for placements in LCF is built around hybrid 

delivery, so effective use of our technical resources is even 
more pivotal. 

 Visualisations (displaying niche subject areas, student 
diversity and past successes)

 Its not what you say but how you say it (Use of tone, 
rhythm and language)

 Incorporating presuppositions (assumption of the 
alignment of our stakeholder goals)

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 18  
 
 

Our stakeholders

Our stakeholders

Who are they?

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 20

Staff
• How we collaborate to support the placements process. 
• Ensuring the promotion of fair and inclusive opportunities for the students.

Industry

• Relationship building and collaborating to display the needs of the students. 
• How we aim to instil a meaningful understanding of the barriers students face, and show that the 

placements systems need to be part of the solution to limiting the effects of these barriers.

Learners

• Positioning content to help them know their value as an employee. 
• Implicitly showing them what a good placement looks like and getting them to recognise the 

signs of a credible placement.
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Our stakeholders

Staff
 We have drawn from SPT to inform our communications 

and collaborations with LCF staff responsible for placement 
units in the curriculum by: 

 Collaborating on the design and content population of 
the VLE landing page for long term placement students.

 Creation of the GF, B&I internal EDI Statement, which is 
shared with academic staff as part of a collection of 
Graduate Futures resources. This incorporates 
presuppositions to indirectly present ethical working 
practices when it comes to placements.

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 21

Our stakeholders

Staff focused resources

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 22  
 
 

Our stakeholders

Industry
 We have actively embedded overarching supraliminal 

strategies to draw attention to the barriers faced by 
learners when entering the workplace. 

 Through our development of our jobs portal, LCF 
My_Jobs we have made clear job descriptions a 
necessity of every role uploaded, as well as making 
inclusivity values a prerequisite for any role advertised. 

 We have designed a placement resource which 
prioritises humanising the placement process, whilst 
also providing the key procedural information. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 23

Our stakeholders

Industry focused resources

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 24  
 
 

Our stakeholders

Learners
 We have shifted the perspectives of our content, to 

encourage our cohorts to think holistically about the 
placements they apply to and how they match their values.

 By highlighting alumni stories in our podcasts we are 
subliminally suggesting criteria of ‘good employers’.

 By focusing on student wellbeing in our modules we are 
posing alternative perceptions of what makes a role 
worthwhile. This also indirectly displays ways to 
recognise the benefits they can bring to an employer. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 25

Our stakeholders

Learner focused resources

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 26  
 
 

The impact of using ‘Subliminal Persuasion 
Theory’ in teaching

The impact of using ‘Subliminal Persuasion Theory’ in teaching

What does the data show?

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 28
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The impact of using ‘Subliminal Persuasion Theory’ in teaching

Looking closer

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 29

249
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Y-o-Y analysis of all pay types

Expenses Paid Unknown Unpaid

The impact of using ‘Subliminal Persuasion Theory’ in teaching

The problem with ‘expenses’
 There is no fixed expectation around the payment of 

expenses. 

 Companies offer the minimum, which does not equate to 
national minimum wage. 

 Many companies won’t pay an expense amount, and 
instead offer ‘benefits’ like lunch and breakfast provisions. 

 These, whilst better than nothing, are still not an 
accurate translation of ‘paid’ placements and are still 
rooted in the old perceptions of work experience. 

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 30  
 

The impact of using ‘Subliminal Persuasion Theory’ in teaching

Expectations 
for the future

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 31

Workshop debate

 
 

Workshop debate

Activity 1
 Explore the following questions in relation to your 

Universities employment sector: 

 In what ways can SPT within educational resources be 
seen as unethical or misleading for potential placement 
providers? 

 How can we make students aware of unethical industry 
practices in their sector, without disheartening them 
from their career ambitions?

 8 minutes

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 33

Workshop debate

Activity 2
 Debate the value of using elements of Subliminal 

Persuasion Theory within our resources and explore 
alternative methods for presenting the importance of 
inclusivity in placements.

 This final task is about sharing best practice and finding 
more ways in which we can challenge the narrative that 
students are unable to access the industry without 
sacrificing their wellbeing.

 5 minutes

Can using subliminal persuasion methods in technical resources trigger more inclusivity for placements? 34  
 

Final thoughts

Final thoughts
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B2 
Bring #Love2Work4 week to Cardiff 

 
Catherine Teehan, Amy Williams-Pring, Eli Ferreira 

 
Cardiff University 

Teehanc@cardiff.ac.uk      
 
 

Abstract 

For years we at Cardiff have promoted our unique and innovative approach to student and employer 
engagement that relied on face to face, in person interaction and networking. With the unique challenges to 
student and employer engagement brought on by the pandemic, this approach was no longer possible, and 
we had to find a new and innovative approach that would yield the same results. Inspired by a presentation 
given by Swansea University at ASET conference some years back, we decided to introduce our very own 
#Love2Work4 week to Cardiff University School of Computer Science & Informatics. This meant delivering 25 
virtual sessions across 5 days which saw over 200 students engaging with over 50 organisations. With a 
combination of skills workshops, ‘meet the employer’ sessions and Zoom speed dating, we were able to 
secure more placements than pre-pandemic levels and develop strategic partnerships with new 
organisations. Our workshop will aim to give an overview of the #Love2Work4 event and facilitate creative 
discussion on how to develop from this success. 
 
 
Presentation 
 

Bringing 
#Love2Work4 
week to Cardiff 

Keeping students engaged with 
employability during a pandemic

Who we are?

• Dr Catherine Teehan – Deputy Director of 
Collaborative Learning with Industry; Placement 
& Employability Lead; Totally Awesome

• Amy Williams-Pring – Placement Officer; Also 
Totally Awesome

• Eli Ferreira – Placement Administrator; Again, 
Totally Awesome

• Matthew Turner – External Engagement 
Manager; Stepping in for Dr Tee so can be 
considered Totally Awesome

 
 

Agenda

• Introduction and signposting (10 minutes)
• Problem Discovery – Using the sailboat 

retrospective template (10 minutes)
• Problem Categorisation and Classification 

(20 minutes)
• Based on impact and difficulty

• Easy wins
• Hopeful investments
• Incremental improvements
• Everything else

• Discussion (10 minutes)

What is #Love2Work4 Week?

• Introduced in 2021 
• An fully virtual event with a series of 

workshops, seminars and employer 
networking sessions

• 21 sessions across 5 days
• 18 employers, 84 students

• Brought back in 2022
• 26 sessions across 5 days
• 51 employers
• 239 students

• Ensuring something for everyone!
• Representation from across the tech 

industry – including teaching!
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What did it look like?

• Employability Workshops
• Advice on applying for jobs
• CV building
• Interview skills
• LinkedIn masterclass
• ‘Pitch Me’ masterclass
• Design Thinking masterclass

• Employer Events
• ‘Speed Dating’ with employers
• ‘Day in the Life of..’ seminars with employers
• Employer Talks
• Workshops
• Employer Panel Sessions
• Masterclasses

What our 
Students Said

“I went to every event and loved it.  Cath and Cath need to do a 
podcast, they are the perfect double act and we always feel like 
we’re learning something new” – RC (MSc Computing)

“The variety of events meant that there was something for 
everyone.  I had no idea there were so many options available for 
us” – SL (MSc Computing & IT Management)

“The Pitch Me masterclass really helped with the Speed Dating. I 
don’t think I would have been as confident without it.” – TM (BSc 
Computer Science)

“I found my dream placement through the Speed Dating session 
with ONS.  I wouldn’t have been able to secure the placement 
without the workshops and help from the team.” – EH (MSc 
Computing & IT Management)

 
 

What the 
Employers Said

“Thanks again for a brilliantly organised speed dating 
event! I’d have found that so stressful to organise. Great 
talent on there as always, amazed to see the consistency 
in the quality of candidates and how well prepped they 
are for these things.” – Bipsync

“Thanks for the great speed networking event yesterday. 
First time I joined it in this format and it was awesome! 
Can't wait for the next one you will organize.” – Palo Alto 
Networks

“Thanks for hosting the speed dating evening on Tuesday 
and for inviting us along. It was very well-organised. 
What are the next steps in terms of hiring? Can we 
approach them directly for interviews?” - Atradius

So….What next?

• How do we build on the success of the virtual #Love2Work4 week?
• How can we maintain the same level of engagement when ‘in 

person’?
• What challenges will there be to the logistics of an ‘in person’ 

#Love2Work4 week?

  

Sailboard retrospective - Post-Pandemic #Love2Work4 

Wind
What helped us 
move forward?
What have we 
learned during the 
pandemic?

Anchor
What is holding us 
back?
What current 
challenges exist?

Island
Where are we 
headed?
What is the 
objective?

Iceberg
Potential risks?
What potential 
future 
challenges 
exist?

Instructions –
Idea Generation

• Spend 10 minutes working as a team
• Writing your ideas on a post-it notes
• Adding them to the 4 quadrants (Wind, 

Anchors, Island, Icebergs)
• Hopefully, there are some ideas in each 

quadrant
• Move similar ideas together so that they 

become a compound idea
• Feel free to add any additional ideas
• As a group agree the top 3 ideas for each 

section

 
 

As a team move your top 3 from each 
quadrant to a graph as indicated

The graph has two 
axis

     
challenging to address

Impact of addressing from 
minimal to very significant in 
terms of benefit

Can be negative in 
impact

Counter productive / 
things to avoid

       
 

Difficulty

Evaluate the issues

Identify 3 top ideas

Appoint a spokesperson to 
share with the wider workshop

   

Difficulty

Negative Issues to resolve / mitigate / avoid

  

    
  

 

Very happy for further discussions:

teehanc@cardiff.ac.uk

turnerm1@cardiff.ac.uk

Williams-pringA@cardiff.ac.uk

Ferreriae@cardiff.ac.uk

Discussion & Follow-up
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B3 
Taking a holistic approach to inclusive practice in employability 

 
Anna Levett, Sarah Flynn 

 
University of Hertfordshire 

a.levett@herts.ac.uk   
  
 

Abstract 
We have a clear and extensive institutional action plan to address inequality; it is far reaching but also a 
plan delivered by working very closely with our students, particularly our BAME Student Advocates, 
complementing our Access and Participation Plan. These plans have over twenty actions, owned by 
Careers and Employment, covering a wide range of employability related activities for students but also 
critically development activities for staff to ensure that their inclusive practice is current. 
 
This workshop will explore progress made on some of these including the introduction of a diversity 
working group, embedding compassion focussed pedagogy within our Assessment Centre Experience, 
increasing diversity in alumni case studies, supporting our BAME Careers event, clear expectations of 
employers to diversify, use of data dashboards by the team and other staff development. There is specific 
and targeted work underway with APP target populations, including reverse mentoring and support for 
the Inclusive Futures Fair. For the Careers and Employment eliminating the gap means our focus is on 
getting students into placements and graduate level jobs no matter what their background. We are very 
proud of the richness in experience, perspective and outlook of our students and we are keen to ensure 
that we provide them with information about career opportunities that are accessible and welcoming to 
people they can identify with. 
 
Presentation 

Taking a holistic approach to 
inclusive practice in 
employability

ASET Conference 2022

Introductions and overview of the session

• Sarah Flynn
Associate Professor, Learning and Teaching Innovation Centre
s.j.flynn@herts.ac.uk

• Anna Levett 
Head, Careers and Employment
a.levett@herts.ac.uk

• University of Hertfordshire
30,000 students, 75% full time, 61% undergraduate, 30% overseas, 59% BAME*
*terminology under review following staff student consultation

 
    

Holistic 
approach

Institutional 
Action Plan

Working with 
students

Diversity 
working 
group

Compassion 
focused 

pedagogy

Diversity in 
alumni case 

studies

BAME 
Careers 
Event

Expect 
employers to 

diversify

Institutional Action Plan

• Board of Governors: Provide visible support and 
engagement with race-related events

• Chief Executives Group: Increase own understanding 
and awareness of race, racism and lived experiences 
Academic Registry: Improved access to and 
communication of data to schools

• Dean of Students Office: Better understanding of 
wellbeing issues affecting BAME communities

• Learning and Teaching Innovation Centre: Increased 
resources to support decolonising the curriculum 
and adoption of inclusive practice programme 
enhancements

 

Page 62

mailto:l.bielby@leedsbeckett.ac.uk


ASET Annual Conference 

6th – 7th September 2022 
 

Institutional Action Plan (continued)

• Marketing and Communications: Visible commitment to 
race equality on website and in the media

• Equality, Diversity, and Inclusion Office: Widen 
programme of events for staff focusing on other minority 
ethnic groups within BAME category

• Students: Empowerment and development opportunities 
for BAME students 

• Careers and Employment: targeted support for 
BAME students and graduates

Working in partnership with students

• BAME Student Advocates

• Careers Links

• Students’ Union

• Student Community Officers  

 
 

Inclusivity working group

• Careers & Employment staff

• Employer reps

• Student reps

• Action driven

• Reviewed latest research & reports

• Inclusivity checklist for events & projects  

Compassion focused pedagogy 

• CfP

• Dr Theo Gilbert 

• How we’ve used CfP in Careers

• The benefits of CfP for students  

• https://compassioninhe.wordpress.com/ 

 
 

Diversity in alumni case studies

• Representation 

• Black History Month campaign 

• Targets for all staff

• Use of LinkedIn

• Student staff 

• Central monitoring

• Actively addressing gaps  

Expect employers to diversify

In this email we want to focus on one issue which has been raised 
by our committed BAME Student Advocates who represent around 
50% of our students. 

We’ve had feedback that they do not always feel they are seeing 
employer representatives they can identify with at our careers fairs. 

You may also be aware that there is a BAME attainment gap in 
universities and the Office for Students (OfS), the higher education 
regulator, has challenged all universities to eliminate the gaps in 
access and student success. 

We cannot do this without your support.  
 

BAME Careers Event

• Responding to feedback

• Student led

• Collaboration across departments

“I enjoyed the event I really feel proud being an African 
[…]and I have gained some confidence...”

“The speakers were relatable. It would be nice to have 
programs like this more often.”

“Very informative. Highly motivating. Very educating”

“Wonderful event these kind of events should happen more 
often at the university.”

Time for conversation…

• Developed to support conversations about EDI 
by our School of Education Student Success 
and Engagement Team

• Goal is to create a safe space that allows you to 
feel secure enough to take risks, honestly 
express your views, share and explore 
knowledge, attitudes and behaviours

• Whilst recognising that being safe is not the 
same as being comfortable, we encourage each 
to participate and try not to judge or make 
assumptions

 
 

• Let’s agree some ground rules – this is important 
for sharing responsibility for the safe space

• Challenge the idea but not the person

• Select a card and think about how it relates to 
your personal practice or something that is 
relevant for your team / service

• Share with someone near you

• Practice active listening but no judgement

• Offer an observation, idea or suggestion

• Group plenary and learning

Discussion task…
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B4 
Leeds Trinity University Professional Challenge:   

Sustainability | Community | Employability 
 

Emily Timson 
 

Leeds Trinity University 
e.timson@leedstrinity.ac.uk   

  
 

Abstract 
Leeds Trinity University uniquely embed compulsory credit bearing placements within every undergraduate 
degree. During the 2021-2022 academic year, the university launched a Placement Change project to 
provide students with more choice and agency with how they engage with work based and placement 
learning. A key part of this project was to provide our first years with a choice, students could engage with 
a two-week placement or take part in the university wide Professional Challenge. 
 
This was the biggest project of its kind to ever take place at Leeds Trinity University. Working in 
partnership with Leeds City Council and Leeds 2023, the Professional Challenge saw students in cross 
disciplinary groups presented with a number of challenges or wicked problems to solve, aligned to the UN 
Sustainability Development Goals. Supported by coaches, students collaborated over two weeks to come 
up with solutions to the problems presented, taking part in opening conference, briefings, escape rooms 
and learning pathways. This session will explore the rationale for the Placement Change project, how the 
model has been changed across second and third year and how the Professional Challenge was 
developed, the success, learnings and reflections. 
 
Presentation 
 

 

ASET
2022

With thanks to:
Professor Catherine O’Connor: Pro Vice Chancellor for
Educat ion and Experience 
Claire Gibbons: Strategic Projects Manager
Liz Cable: Programme Lead for Digital Market ing

 
 

Outline
• LTUs placement approach

• What was the L4 Professional Challenge 2022?

• Why did we make the change?

• Internal stakeholders

• What were the challenges the project team faced?

• What went well/ key learnings

• Plans for the future

LTUs Placement Approach

Study Level Framework for Entrants up to 
September 2020

Framework for entrants from 
September 2021

Level 4 (First Year UG) Two week placement launch 
programme, plus five week 
placement

Choice of two week placement 
Or
Professional Challenge Project

Level 5 (Second Year UG) Six week work placement Six week work placement

Level 6 (Final Year UG) Optional Professional learning 
Through Work

Core work based Professional 
Learning through Work Project

Read more: Modifying the Journey to Graduate Employment through Changes to Work-Based Learning
Professor Catherine O’Connor, PVC Student Experience, Leeds Trinity University.  
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What was the L4 Professional 
Challenge 2022?

• Mult idisciplinary inst itut ional 
wide Professional Challenge 
Project all First Years (L4)

• Alternative to the First-Year 
mandatory block placement

• New init iat ive for 2022
• Themes of Sustainability 

(UNSDGs), employability, 
community, volunteering

• Coaches assigned to Peer Groups 
of (up to) six students

• External partners – Leeds City 
Council, Leeds 2023 (impact 
within Leeds City Region)

• Choice of four challenges – tasks 
and student outputs

• Opening and Closing conferences 
and workshops

• Addit ional tasks – Escape Room, 
Learning Pathway (Target 
Connect)

• Assessment (Module Tutor role)

Why did we make this change 
at Level 4 (First Year?)

• Feedback:
• Inst itut ional data highlighted that a significant 

number of Level 4 students found engaging 
with the first  placement challenging

• Uncertainty about their career pathway
• Lack of confidence

• The ‘gap’ at Level 6 (Final Year) in terms of work-
place connect ivity, learning and development for 
students who did not undertake the work-based 
project

• Feedback from employers 
• Felt the benefits of being able to work with final 

year students due to their greater contribution 
and gain greater value from the experience

• Students who are ready to undertake an external placement able 
to

• Those who are not ready have an opportunity to develop their 
networks, attributes and apply knowledge and skills through the 
Professional Challenge Project. 

• Engages them with skills and behaviours similar to  a placement –
team-working, communication, sector understanding, 
consideration of how discipline and broader skills can be applied

• Also have agency through elements of co-creation and choice. 

• Allows students to explore skills and issues in a broader context, 
moving them away from feeling like they have to ‘fix’ on a 
particular placement or pathway at the start of their degree if 
they are not ready

Read more: Modifying the Journey to Graduate Employment through Changes to Work-Based Learning
Professor Catherine O’Connor, PVC Student Experience, Leeds Trinity University.  

 

Why did we make this change 
at Level 6 (Final Year)?

• Final year agency and ownership

• Negotiate a specific project with an 
employer or other relevant organisation, -
objectives approved by the university.

• Identifies the intended outcomes for the 
project, along with the methods and 
approach for delivering them.

• Evaluate the final project against the agreed 
objectives and consider lessons learned, 
and recommendations for future projects.

• Professional Learning through Work Project 
- culminat ion of a personalised approach 
which seeks to incrementally develop 
graduate capitals.

• Speaks to key aspects of the 
connectedness learning model involves 
authent ic work-based learning through real 
professional contexts requiring students to 
interact with professionals, take 
responsibility through co-design and 
delivery of a ‘product ’.

Read more: Modifying the Journey to Graduate Employment through Changes to Work-Based Learning
Professor Catherine O’Connor, PVC Student Experience, Leeds Trinity University. 

What were the challenges 
students took part in?

 
 

• ‘Engaging a city in a Year of Culture – the case 
of LEEDS 2023’

• ‘Volunteers facilitate changes in mindsets by 
raising awareness or championing those changes 
and inspiring others’ (UN Volunteers, 2021)

• According to the United Nations, Volunteering is 
a fundamental part of achieving the 17 
Sustainable Development Goals.

LTU is a Gold Partner

• Institutional inequality? Exploring how inequality 
is experienced in the University Sector.

• Your role is to support the newly appointed Director 
of the Office for Institutional Equity in 
understanding how inequality presents itself within 
Leeds Trinity University and to evaluate how 
improvements might be made to address these 
inequalities. You can choose any protected 
characteristic or area of inequality and think about 
the approach that the University might take to 
support equity for these staff or students. 

 
 

• No Poverty – Tackling Poverty Through 
Collaboration

• How can we build upon the stronger sense of 
neighbourliness arising from the pandemic and 
the work of the Leeds Inclusive Anchor Network 
to develop collaborative partnerships aimed at 
tackling poverty?

Climate Action – Food Related Climate Control
• Buy local, serve local.  We’ll increasingly source 

more of the food we serve from producers based in 
Yorkshire and surrounding counties, to support local 
businesses and cut food miles.

• Ban air-freighted imports. Where we use ingredients 
that can’t be produced locally, we’ll reduce the 
impact of transporting it by using boat, road or rail.

• Halve the carbon footprint of meals served by 2030.  
We’ll review and update all of the meals we serve to 
cut their environmental impact, without sacrificing 
flavour, variety or nutrients.
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Two weeks
• Attended opening conferences – briefed on topics
• Placed into mult idisciplinary groups
• Met coaches weekly
• Took part in escape room – team building
• Evidenced hours via an online learning pathway
• Presented in ‘challenge groups’
• Voted who their top three were across each challenge 
• Top three presented and top from each challenge presented to 

conference partners

Internal Stakeholders
• Careers+Placements

• Student Communicat ions

• Student Admin – records and assessments

• Student Support

• Timetabling (Room Bookings)

• Corporate Communicat ions (internal comms 
and press/PR)

• Media Services

• Market ing (design)

• Student Liaison and Engagement

• Porters

• Catering

• Digital Learning (Moodle)

• Academic Quality Office 

• Academic Partnerships Office

• Module Tutors

• Coaches (academic and Professional Services)

 
 

What were the challenges 
the project team faced?
• Support ing students with a wide range of issues or complexit ies 

– anxiety, family issues, illness, bereavement
• Lack of engagement or understanding with comms and tasks 

from some students
• Hosting many students on-campus at the same t ime
• Applying new technologies to tasks in a joined-up and 

meaningful way
• Support ing coaches – key role in success of init iat ive

What went well
• Students did appreciate the 

community-building aspect even if 
sceptical at the start – confidence, 
communication, self-efficacy

• Support of Coaches

• Inst itut ional effort  across many 
teams

• Students (some!) will produce some 
amazing work in just two weeks

Key learnings
• Start  early – Welcome week onwards

• Inst itut ional buy-in, support and visibility from the top key

• Repeat everything, and then repeat it  again

• Have a robust comms plan ready before start  
communications to students and staff

• Keep it  simpler in terms of technologies used and tasks 
expected – better connect ions

• Support-hierarchy for students

• Better training and briefings for Coaches

• Academic robustness – engagement and reflect ive 
statement  

 

Plans for next year
• Formal Project Board with Exec Sponsorship and cross-institut ional representation

• Student input into design of the Professional Challenge

• Promotion from Welcome Week – central and academic

• Connect Graduate Attributes and Skills Framework

• Promote Placement and Professional Challenge options equally

• Assign students to groups, and groups to Coaches before Christmas

• Aligned with other modules – graduate attributes

• Scaffolded activit ies leading up to the Challenge weeks e.g. team-building, wicked problems, sustainability, 
leadership

• Be a Professional Challenge departmental Champion

Thank you – Any questions?
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C1 
Exploring the stories of Widening Participation students on Work placement: 

Research using a friendship methodology 
 

David Molyneux, Laura Yetton 
 

The University of Warwick 
david.molyneux@warwick.ac.uk  

  
 

Abstract 
In this presentation we intend to review and discuss the novel, ‘friendship as a method’ methodology for 
colleagues who may be interested in employing similar methods. We will then showcase our results and 
our recommendations for practice welcoming discussion and contributions from the wider ASET 
community. This approach gained a qualitative data led perspective to WP support practice, exploring 
authentic stories of WP students guided by their lived experiences rather than researcher preconceptions. 
 

The aims of the contribution are to provide practitioners with: 
• an understanding of the barriers underrepresented students face in considering work-based learning 
• an insight into the lived experience of underrepresented student groups 
• an opportunity to discuss those barriers and consider ways in which we as practitioners are able 

to remove them 
• consider how practitioners might be able to support positive student outcomes in light of the 

research 
 

Presentation 
 

Exploring the Stories of Widening 
Participation Students on Work 

Placement:
Research using a friendship methodology

David Molyneux – Careers Services Manager

What we’ll cover
• Why and how we got started with the research
• The rationale
• Methodology
• Internal/External barriers broken down
• Analysis – how and findings
• Social mobility programmes – the impact
• How to select recommendations with the greatest impact

 
2 
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Research project – Why?

'Placements aren't 
for me' 'I can't afford 

to take 
a placement'

"I don't know any 
CEO's who can get me a 
job'

WP – what do we mean?

• Care leavers

• Black, Asian, Minority Ethnic

• POLAR 1 & 2

• Low Socio-economic backgrounds

• Mature students

 
 
 

Research project – How?

• Bid for funding
• Establishing objectives
• Select the best method for collecting information
• Recruiting the participants
• Deciding the questions

Methodology

This Photo by Unknown author is licensed under CC BY-SA-NC.

 
 
 

The Analysis – How?

• We used a technique called thematic analysis 
this involved

Text analysed 
and coded using 
NVivo software 

to establish 
theme 

frequency

Agreement of 
common 
themes 

identified

Initial review of 
the text 

identifying 
themes by 
individual 

researchers

Data review – Group Activity
We have here some extracts from our data
In small groups read through one piece of 
text
What themes do you think emerge from 
it?
What questions does it raise
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The Analysis – Findings

• The themes we analysed suggested two 
distinct types of barrier faced by participants –
– External Barriers which are fairly well understood 

in the literature 
– Internal Barriers which have been less discussed in 

previous work

Internal or External Barriers?

• Imposter Syndrome
• Authenticity of Self 
• Lack of Connections

• Financial
• Parental / Family 

Support
• Lack of Experience  

You have to work. And it’s like you have to do 
university work. You now have to work outside, get a 
job. So where is the time to apply for all these 
opportunities? There’s no time.

Well, maybe if our background was 
different, we could have had some like 
connections. Yeah, because I definitely 
don't have any connections in the 
corporate world.

 
 
 
 
 
 
 
 
 

Authenticity of Self

• Four themes which developed from our data 
analysis contributed to what we ended up 
terming authenticity of self 
– Uneasiness around workplace etiquette 
– Uneasiness around professionals 
– Representation 
– Adjusting to a new environment

“I do feel like sometimes there is a pressure to 
assimilate because I feel like all these things 

that correspond to what I feel is my identity is 
very much lacking here. And obviously I 

wouldn’t change myself. It’s a pressure to do 
what everyone else does, to fit in, even if that’s 
not who you are. Sometimes I just feel like it’ll 

be easier to do that even if that’s not who I 
am.”

“It's hard to relate with people, you know. I 
see people from private school at 

assessment centres who just click with the 
older corporate people. Whereas I feel 
awkward around older professionals. I 
actively try to think of what to say and 

things, whereas they just seem like…it's just 
normal for them. And I think that is what this 

is…the main thing that like disadvantages 
people like us, like more than the actual 

monetary bit.”

“Yeah. And I feel like it's…I'm in every 
category for that. Like I'm a girl. I'm like 

Chinese, I'm from a poor background. It's 
harder to relate.”

“In London, in my area, I was kind of 
surrounded by the same kind of people. And 

coming to university was like…I was like, "Wow, 
people are very different" especially coming 

from a poor area, basically to like Warwick, you 
know?”

 
 
 

Social Mobility Programmes –
the impact

• A number of our participants cited social 
mobility programmes as critical to their 
journey

• Opportunities around work experience were 
mentioned as being particularly beneficial 

We wouldn't have gotten the amount of 
experience we have gotten without things like 

Social Mobility Foundation.

I was given a head start in the sense that I was 
sort of granted two work experience placements 

which were very helpful and both were in two 
prestigious law firms

I was presented with the opportunity 
to go to Malaysia

Recommendations & Impact

• Practical
• Driven by insights
• Removing barriers
• Make support more accessible
• Representation is important
• Measure & Evaluate
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Any Questions?
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C2 
Sustainable Global Experience:  

High Impact, low carbon 
 

Jamie Bettles, Ali Hashemi 
 

ASET Conference Sponsors: Pagoda Projects 
Jamie.Bettles@Pagodaprojects.com  

  

Abstract 
In 2021/22 Pagoda created Sustainable Global Experience (SGE), the world’s first carbon negative 
student mobility programme. Our aim was to build an inclusive, environmentally sustainable 
programme which inspired students to pursue a global career. The resulting programme has welcomed 
200 students from 7 UK university partners in 2022, with an impact beyond those taking part. 

All students complete a range of online components and carbon literacy training during their experience, 
alongside a 5-day field trip by Eurostar to Amsterdam or Brussels. The short duration and accessible, 
familiar destinations made the programme popular with care leavers and those who had not previously 
travelled internationally. 

When creating SGE we minimized the carbon footprint of every aspect of the programme, whilst 
committing to offset omissions by 150% using Gold Standard offsetting projects. 

Our session for #ASET22 will explore the basis for SGE, how we built the programme, the outcomes in 
2022 and look ahead to developing the model in 2022/23. 

 

Presentation 

SUSTAINABLE GLOBAL EXPERIENCE

Online Learning Sustainable Field Trip Carbon Literacy Training

Why create a sustainable 
travel programme?

WHY?

 
 
 

This is the ASET 
conference, after all!

HOW DOES THIS RELATE TO 
PLACEMENTS?

Step 1 – Necessary?
Step 2 – Carbon Emissions
Step 3 – Offsetting 
Step 4 – Impact 

THE PROCESS
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Carbon Literacy Training

PROGRAMME FORMAT

● Live online training from our certified trainers
● Putting their learning into action and completing assessment
● Carbon Literacy Certificate

Sustainable Field Trip
● Company visits, masterclasses and networking
● Group project assigned and assessed 
● Accommodation, travel by Eurostar & in-country support all provided

● Pagoda App & Global Community
● Access to 4 Pagoda Skills Courses
● Full support from Pagoda
● Pagoda’s Alumni Network
● Pagoda Programme Completion Certificate

Digital Components across Phase 1 & 2

FIELD TRIP ITINERARY

 
 
 

• Carbon Literacy Training
• Eurostar return ticket from King’s Cross
• Travel to/ from your campus
• Hostel accommodation (2 sharing)
• 1 free University staff place*
• Company visits and tourism activities 
• Transport to/ from all activities 
• Enquiry-based Learning (EBL) group project 
• Full Pagoda support

WHAT’S INCLUDED QUESTIONS?

 
 
 

We’re building thematic versions of SGE, with pilots in 2023. Which subject areas should we focus on?
- Potential impact on the students involved
- Include more students who have less access to experiential learning overseas.

NEXT STEPS
We’re assigning each group a subject area from the following list:

• Social Work /  Social Care
• Law
• Computer Science
• Engineering
• Nursing & Midwifery

You have 10 minutes to form an argument for creating a 
programme for your subject.

You’ll have 1 minute to present your argument!

DEBATE

 
 
 

Which subject areas would you have preferred to see on the list?

WHAT DID WE MISS? THANK YOU!
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C3 

Evaluating the Impacts of the Virtual Delivery of Student Knowledge Exchange 
 

Johannes Read, George Bramley 
University of Birmingham 

 
Colin Rigby 

Keele University 
 

j.read@bham.ac.uk  
 
 

Abstract 
This paper brings together two innovations: the virtual (online) delivery of internships to remove time, 
travel, and other barriers facing under-represented students; and a tool to evaluate the impact of 
knowledge exchange. 

 
Knowledge exchange flows between students, universities, opportunity providers, and the local area. 
Whilst we know these interconnected impacts exist and provide real transformative change, students 
from certain groups are still under-represented in engaging in knowledge exchange activities. 

 
Keele University and the University of Birmingham have developed a tool for capturing the impacts of 
knowledge exchange. The research supports policy makers and practitioners to evaluate the difference 
that knowledge exchange activities make. This informs better decision making and evidence of 
knowledge exchange across the higher education sector. 

 
The knowledge exchange toolkit uses data from virtual models of knowledge exchange projects to 
capture, evidence, and evaluate the impacts that the virtual model of delivery has for under-
represented students. 

 
As a result, the tool provides a valuable mechanism to evaluate and embed new methods of knowledge 
exchange, particularly in the context of increased focus on knowledge exchange through the Knowledge 
Exchange Framework; new models of internship becoming increasingly online; and the role of higher 
education in place through Civic University Agreements. 

 
Presentation 
 
 

Student Knowledge Exchange 
Evaluation Impact Tool

Johannes Read
City-REDI, University of Birmingham
Placement and Employability Professionals' Conference
7th September 2022

Purpose of the Knowledge 
Exchange Impact Tool

• Deliverables through the Student Knowledge Exchange 
(SKE) project
oVirtual internships
oEnterprise challenges
o International opportunities
oEnterprise start-ups
oEmbedding enterprise in the curriculum toolkit
oKnowledge Exchange Impact Tool

What difference do these 
initiatives make?
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Quadruple Helix Model

• What difference does 
student knowledge 
exchange make?

• Four broad stakeholder 
groups

• Quadruple Helix model

Six Stepping Stones of Evaluation

 
 
 

Policy Learning Cycle

• Identify appropriate evaluation 
methods

• Share templates, tips, and good 
practice

• Inform future programmes
• Inform future policy

Build Your Own Evaluation
1. Set out evaluation aims 

from the start
2. Ensure all four groups in 

the quadruple helix are 
covered

3. Choose a suitable 
evaluation method from 
the toolkit

4. Determine the number of 
stepping stones of 
evaluation

 
 
 

Evaluating Impact for…
Higher Education Institutions

Place, Economy, Society
Opportunity 
Providers

Students
• Pre- and post-surveys
• Reflective logs
• Shape-It Workshops
• Consulting Access and 

Participation Plans

• Sharing good practice
• Good news stories
• Knowledge Exchange 

Framework
• Proxies from National 

Student Survey/Graduate 
Outcomes

• Post-event evaluations
• Good news stories
• Application forms
• Day-to-day 

interactions

• Links to Civic University 
Agreements

• Links to strategic economic 
plans

• WMREDI Civic Index: 
Impact on Place dashboard

Join at slido.com
#3017107

ⓘ Start presenting to display the joining instructions on this slide.

• “Where do you use evaluations in your role?”
• Can select multiple options

 
 
 

Where do you use evaluations in your 
role?

ⓘ Start presenting to display the poll results on this slide.

Evaluating Impact for Students

Confidence

• Pre- and post-event evaluation forms
• Self assessed Likert scale 1-5
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Evaluating Confidence for 
Students

Confidence Skills

Evaluating Impact for Students

 
 
 

Evaluating Skills of Students

Skills

Evaluating Impact for Opportunity 
Providers

 
 
 

Evaluating Impact for Place, 
Economy, Society

Evaluating Impact of SEKE 
Modules

• National Student Survey 
questions

• Use proxy questions in 
surveys

• Build narratives around the 
questions in reports

 
 
 

Higher Education 
Institutions

Place, 
Economy, 

Society
Opportunity 
Providers

Students

“Develop her chosen 
career path … into 
the world of nature 
conservation and 
sustainable 
development”

“Ensure that 
I was on the 
right lines”

“As a new start 
up business, 
[staff member] 
provided a lot 
of help and 
support”

“small two person 
organisation with 
a large workload”

“shape our 
whole social 
media offer”

“Clients have 
commented 
and reacted 
positively”

“greatly open up our 
exposure to customers”

“complete 
many of the 
tasks we fail 
to do”

“fresh look 
and new 
ideas”

“Additional 
capacity 
and research 
skills”

“vital to the 
development of the 
charity but which 
the organisation 
does not currently 
have the resources 
to pursue”

“[Staff 
member] was 
fantastic”

“definitely 
helped smooth 
the process 
for us”

“I cannot fault the 
support and 
communication”

“I liked the 
flexibility of the 
hours and that it was 
part time since I have 
to take care of my 
aunt and uncle”

“given me the 
skills I need 
and be more 
confident to 
move on with 
my career 
choices” “new ideas for job 

opportunities”

“got to use knowledge 
I have from my 
university modules”

“I feel as though I 
was an asset to 
the company”

“making me a 
more confident 
aspiring 
solicitor”

“We wouldn’t 
have been able to 
do this without 
the bursary”

Findings 
• Flexibility matters

• Remove barriers to engage communities
• Virtual KE is for life, not just for a pandemic

• Ensure evaluations inform future initiatives to provide a 
legacy

• Behind every number, there is a story
• Capturing a range of good qualitative and quantitative 

evidence
• Impacts are always interconnected

• Use the quadruple helix model to evaluate the wider 
societal, community, and economic impacts
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Group Knowledge Exchange
• “How can we use the student knowledge exchange impact 

tool in our sector?”
• Slido.com #3017 107
• Split into groups
• Use captured by the Impact Tool as inspiration
• 10 minutes
• 3 ways you will use the impact tool

“How can we use the 
student knowledge 
exchange impact tool in 
our sector?”

 
 
 

How can we use the student 
knowledge exchange impact tool in 
our sector?

ⓘ Start presenting to display the poll results on this slide.

Student Knowledge Exchange 
Evaluation Impact Tool
Johannes Read
City-REDI, University of Birmingham
7th September 2022

j.read@bham.ac.uk
@HannesRead
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C4 

Tools of Engagement: Using VLE and technology to support underrepresented 
student groups to achieve success 

 
Chloe Cruse, Rochelle Clark 

 
University of Southampton 

c.m.cruse@soton.ac.uk  
 
 

Abstract 
By focussing on improving our service and delivery of learning content to meet the needs of 
underrepresented groups within our institution, we have been able to improve these areas for all students. 
Our award-winning module, Realising Success, uses Blackboard Ally to ensure usability for all students, 
discussion boards to create sense of belonging and community, as well as other external resources like 
LinkedIn Learning to increase the content that students can use to improve their employability. Through 
this workshop, we aim to look at ways in which you already engage with underrepresented groups and 
give tips on how to use these tools to improve engagement across your placement student cohorts. 

 
  Presentation 
 

Tools of Engagement: Using VLE and 
technology to support 
underrepresented student groups to 
achieve success.
Chloe Cruse – Placements Officer

Rochelle Clark – Placements Team Leader

8 September 2022

 
 
 

3

In this session…

Disabilities and Mental Health in HE

How do we support our students?

Using technology and VLE to engage and support.

Discussion activity

4

A quick survey…
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5

Disabilities and Mental Health

.1% of students 
rt having at least 
one disability 
ice for Students, 

2021)

ognitive or learning 
difficulties (4.8%)
Up from 3.9% in 

2010/11
e for Students, 2021)

tal health condition 
4.4%) (2020/21)
Up from 0.7% in 

2010/11
 for Students, 2021)

6

Students with Disabilities

   
    

    
    

   
   

Students with a 
disability are 3% less 
likely to be in highly 

skilled employment or 
further study

(Office for Students, 
2018).

71% of students are 
comfortable sharing 
their disability when 
applying for a job 
(RateMyPlacement, 

2020).

 
 

7
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Employment rates and gap by highest 
qualification, January to March 2019

Disabled Not Disabled

(Office for Students, 2019) 8

Mental Health Concerns

   
    

   
   

  
   

  

    
   

   
  

  
    

 

of students who 
lared a disability 
d that adequate 
tal health support 
fluenced their 

ecision-making 
process

e My Placement, 
2020)

 
 

So what are we doing about it?

10

Supporting Mental Health

 
 

1

Sharing information…

• Working with our Student Disability & Wellbeing team, we are able to get access to 
‘Student Support Recommendations’ for any students registered with their team.

• Working 1-2-1 with students from Year 2 onwards to build relationships and better 
inform our support with our allocated students.

Through our learning online…
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Transforming to Blackboard as the VLE, 
Why?

4

Blackboard Ally
4

 
 

5

Additions to Blackboard Design

LinkedIn Learning Collections

Learner Trackers

Discussion boards

Bb Collaborate

Access to Podcasts

YOUR QUESTIONS

 
 

2

      
  

       
  

How have digital skills supported 
you in your personal/work life?

  he benefits you have 
  using digital skills?

 

1
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D1 
Wellbeing in context: developing inclusive wellbeing practice for placements 

 
Kimberley Harris and Joanna Ramsay 

 
The University of Warwick 

joanna.ramsay@warwick.ac.uk   
  
 

Abstract 
Supporting placement students with wellbeing and mental health can be challenging, and potentially 
unfamiliar, territory for placement practitioners. Whilst practitioners are not expected to be wellbeing 
specialists, practitioners are well placed to include wellbeing considerations as part of a holistic placement 
experience. Working with Wellbeing Support Services and other central teams, the Internships, Placements 
& Work Experience team (IPWE) at the University of Warwick have adapted existing guidance to provide a 
suite of practitioner resources to increase delegates’ confidence in bringing relevant wellbeing strands into 
their placement practice. 
 
This session, led by the IPWE team, aims to: 
• explain how inclusive wellbeing messaging and guidance has been incorporated within Warwick’s 

Placement Practitioner Toolkit 
• share learnings and principles from working with university support services to: 

o understand wellbeing as a holistic entity 
o support the needs of specific groups of students 
o frame open conversations with students 
o develop awareness of trigger points 
o manage expectations 
o understand referral routes 

• invite delegates to ask questions about this work and discuss approaches/share ideas for inclusive 
wellbeing practice at their institutions 

• invite delegates to discuss sector, institutional and/or professional challenges in relation to inclusive 
wellbeing practice and how these might be overcome. 

 
Presentation 
 

Wellbeing in context: 
developing inclusive wellbeing 
practice for placements
Kimberley Harris – Internships, Placements & Work Experience Manager

07 Sep 2022 / #ASET22 / University of Warwick

• Understand how inclusive wellbeing messaging and guidance has been 
incorporated within the Placement Practitioner Toolkit to meet the 
needs of specific cohorts of students

• Hear about our learnings/principles gained from working with 
university support services 

• Discuss approaches/share ideas for inclusive wellbeing practice at 
your institutions

Session aims
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• …empowers students with the internal resources to… 

• …a community that shares responsibility for mental health… 

• …wellbeing permeates all aspects of university life…

• …remove economic, social and cultural barriers that have prevented…

• …a culture that supports our students and staff to achieve their potential…

Wellbeing & Social Inclusion Strategies: language Internships, 
Placements & 
Work 
Experience 
(IPWE) 
Part of Student 
Opportunity

FTE 6.85
FA7 0.9 Manager
FA6 2.95 Officers
FA4 1.4 Coordinators
FA3 1.6 Assistants
plus practitioners

Head of Internships, 
Placements & Work 
Experience
FA7 (0.9 FTE)

IPWE Officer 
(Student Services)
FA6 (1.0 FTE)

IPWE Officer 
(Employer Services)
FA6 (0.95 FTE)

WP Internships 
Coordinator
FA4 (0.8 FTE)

Project Officer 
(Placements)
FA6 (1.0 FTE)

IPWE Office 
Coordinator
FA4 (0.6 FTE)

Placement 
Practitioner
Academic 
Department

Placement 
Practitioner
Academic 
Department

Placement 
Practitioner
Academic 
Department

IPWE 
Assistant
FA3 (0.8 FTE)

IPWE 
Assistant
FA3 (0.8 FTE)

 
 
 

Placement Practitioner 
Toolkit

• Based on placement lifecycle but 
subdivided into:
• Practitioner admin
• Use with students
• Use with placement providers

• Applies ASET Good Practice Guide

• Includes glossary and practitioner 
directory

• Developed in collaboration with 
Warwick practitioners and professional 
services staff 

Placement Practitioner Toolkit

• Examples shows practitioner admin assets 
for pre-programme

• Each asset:

• Organised into relevant lifecycle phase

• Carries a description and guidance on 
when to use it

• Categorised as Essential or Good 
Practice

• Dated for ease of review

 
 
 

• Existing University policy

• External guidance mandated by professional standards e.g. QAA

• Key reading necessary for informed local decision-making

1. Inclusivity is a wellbeing concern: wellbeing is everyone’s concern 

2. All Warwick-authored Wellbeing resources classified as Essential

“Essential” toolkit assets
• Informing IPWE’s understanding of inclusion, diversity through a Wellbeing lens

• Adapting wellbeing guidance to the placement context

• Developing resources to support students at all stages of the placement cycle

• Developing guidance for supporting practitioners when wellbeing concerns arise

• Running a Wellbeing-led session for practitioners in the Autumn term

• Including wellbeing-themed Toolkit content for use in student communications

• Continuing to develop in-depth H&S guidance for practitioners

How have we been working with 
Wellbeing Support Services (WSS)?

 
 
 

• Social model: barriers to inclusion are within society, not within 
the individual1

• Therefore: all services and resources should be equally accessible 
for everyone, engagement is the choice of the individual

Image: Interaction Institute for Social Change | Artist: Angus Maguire

1 https://www.scope.org.uk/about-us/social-model-of-disability/

Social model 
approach 
versus 
looking at the 
needs of specific 
cohorts

Seeking equity

rather than 

equality

Equity of access means

• Considering our students as individuals who may identify within 
intersecting cohorts

• Allowing for equity of encouragement and accessibility

• Marketing and resources checked against needs of key cohorts
• Student-led development of resources via evaluation
• Focus on wellbeing as a core strand of practice and provision
• Departments tailor central resources to meet local students’ needs

https://www.brown.edu/sheridan/microaggressions-and-micro-affirmations-0

Social model 
approach 
versus 
looking at the 
needs of specific 
cohorts
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• Academic cohorts: UG/PGT/PGR, year, faculty/department/school

• Other common HE cohorts: International, WP

• Including broader intersecting identities:

• Cultural or racial diversity
• Age diversity
• Sexual orientation 
• Disability and neurodiversity
• Sex / Gender diversity

Considering key cohorts and meeting their needs • Recognise and understand disability and wellbeing as holistic entities

• Understand disability and how this relates to university’s inclusivity principles

• Frame open conversations with students and not pigeon-hole/make assumptions about a 
student based upon a condition they might have

• Understand that wellbeing is not black and white, and to see the student as a person first 
and foremost, not a label

• With inviting the student to lead the conversation and be a willing listener

• Understand the escalation/referral route where there are concerns about risk to a 
student on placement

Toolkit: Wellbeing guidance to support practitioners

 
 
 

Pre-placement
• Common triggers for wellbeing issues

• Example trigger points for referral to support services

• Guidance and steps to follow re: concerns about student wellbeing

• Referral links for wellbeing and emergency contacts

• ASET advice for managing practit ioner wellbeing at work (handling disclosures, signposting, self-care)

• Students: pre-placement wellbeing exercise

Inclusive wellbeing messaging and guidance within the 
Placement Practitioner Toolkit: examples On-placement

• Advice and guidance for common wellbeing issues on placement

• Guidance and steps to follow re: concerns about student wellbeing

• Common triggers for wellbeing issues

• Missing Student guidance and referral process

• Recommended messaging and signposting for students returning from placement 
to support their re-integration into University life

• Students: Wellbeing FAQ, links to Report & Support

Inclusive wellbeing messaging and guidance within the 
Placement Practitioner Toolkit: examples

 
 
 

Post-placement

• [In development!]

• Please do share any ideas!

• Ideas so far:

• Culture shock support
• Celebration
• Community building
• Wellbeing services overview and access points

Inclusive wellbeing messaging and guidance within the 
Placement Practitioner Toolkit

• Mental approach: wellbeing as an holistic, student-led concern

• Practical approach: 

• Make accessibility checks
• Frame open conversations with students and remain student-led
• Look for opportunities for representation and micro-affirmations
• Develop awareness of trigger points
• Understand referral routes
• Manage student (and your) expectations

Inclusive learnings/principles gained from working 
with Wellbeing Support Services

 
 
 

• What does inclusive wellbeing looks like at your 
institution? 

• Do you have guidance for specific cohorts of 
students?

• What referral routes exist?

• What collaborations have been beneficial in 
developing your approach?

• What are the current challenges?

Discussion:
inclusive 
wellbeing at your 
institutions

• Understand how inclusive wellbeing messaging and guidance has been 
incorporated within the Placement Practitioner Toolkit to meet the 
needs of specific cohorts of students

• Hear about our learnings/principles gained from working with 
university support services 

• Discuss approaches/share ideas for inclusive wellbeing practice at 
your institutions

Wellbeing in context: developing inclusive 
wellbeing practice for placements
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placementlearning@warwick.ac.uk

Jo Ramsay
Joanna.Ramsay@warwick.ac.uk

linkedin.com/in/jo-ramsay-82416636/

Kimberley Harris
Kimberley.Harris@warwick.ac.uk

linkedin.com/in/kimberleyccharris/

Internships, Placements & Work 
Experience (Student Opportunity)
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D2 
Experiential work experience in an international context: the design and delivery of 

an innovative, digitally enhanced work experience module 
 

Ben Simkins 
 

Keele University 
b.simkins@keele.ac.uk   

  
 

Abstract 
Keele University has partnered with the Beijing Foreign Studies University (BFSU) to co-deliver a dual award 
degree to Chinese nationals. Students have the option of studying a Work Experience module. 
In this workshop you will be introduced to the unique and innovative approaches used in the design and 
delivery of the module. Attendees will be introduced to a wide range of pedagogical approaches including 
digitally enhanced experiential and reflective learning cycles, authentic assessment and self-assessment 
training. This workshop will also cover the practical considerations and decisions involved in delivering a 
module where the content is delivered digitally, and the work experience component takes place in-situ in 
China. 
 
Presentation 
 

Work experience in an international context: the 
design and delivery of an innovative, digitally 
enhanced work experience module 
BEN SIMKINS, CAREERS CONSULTANT 

 Designed specifically for graduate 
employability

 Model used at Keele University and many 
other UK universities

 Lens through which you can design and 
implement the teaching of employability

 Lens through which students can 
conceptualise their own employability

 
 
 

 Dual award
 BA (Hons) International Governance and Public Policy – Keele University
 BA (Hons) Diplomacy – BFSU

 Launched in 2018
 First of its kind (Diplomacy)
 Interdisciplinary course combing International Relations, Diplomacy, International Business and 

International Law

“The four-year undergraduate programme will help meet the Chinese government’s ambitions to develop talented 
graduates who will be able to represent the country effectively in the area of diplomacy, foreign affairs, economic 
and cultural exchanges, and communication. The course also responds to China’s Belt and Road Initiative, a 
£760bn plan to connect Asia, Africa and Europe.” (Keele University, 2018)

Keele University, 2018. Keele SPIRE BFSU Launch Unique Degree. [Online] 
Available at: https://www.keele.ac.uk/spgs/newsandevents/news/2019/january/bfsu-launch/bfsu-launch.php
[Accessed 8 March 2022].

Taught in English & Mandarin
All students are Chinese nationals
Career in international organisations or diplomatic services
Four year programme
Years 1-2 BFSU
Year 3 Keele University
Year 4 BFSU
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Rationale: To add an explicit employability and career development element to the BA (Hons) International 
Governance and Public Policy programme

Module Aims: To enable students to enhance their employability, their preparedness to secure and keep jobs, 
and to undertake ongoing personal and professional development while employed

Intended Learning Outcomes:
1) Identify their current levels of key transferable skills and identify key areas for future development
2) Articulate key values, priorities and areas of current strengths in relation to employment
3) Complete an effective job application
4) Reflect on the experience gained during a period of work experience and identify areas of good practice, 

ongoing challenges and areas for further development
5) Demonstrate a reflective, analytic and evidence-based approach to skills development

BFS-30001 Work Experience

Introduction to the module
• Overview of the module including the portfolio assessment
• Employability, what is it?
• Personal Development Planning and Skills Audit
• Introduction to reflective thinking and academic reflective writing

Articulating your strengths to employers
• Compare & contrast UK CV and a Chinese resume
• CV evaluation and assessment exercise
• Presenting themselves effectively at job interviews

The portfolio and reflective writing
• Further learning around reflective writing
• Questions and discussion to support reflective thinking
• Identify learning from CareerEDGE+, CV360 and Interview360

Reflecting on your work experience
• Delivered after work experience period
• Learning outcomes decided by students 
• An opportunity to seek support with topics covered in the module
• Exemplar work based learning diary exercise  

 Students complete CareerEdge+ profile

 Students translate Chinese resume into English & upload to CV360
 Flipped task: watch recording “The Effective Curriculum Vitae (CV)”

 Students complete mock asynchronous video interview using 
Interview360 (selecting “AI CV Interview”)

 Students produce a new CV suitable for international (UK) graduate 
recruitment, re-submit to CV360 and write a draft reflective account

 Students repeat Interview360 and write a draft reflective account

Lectures Pre-lecture preparation

 
 
 

BFS-30001 Work Experience

Assessment: Portfolio
1. Personal skills and capabilities audit 
2. CV development reflective account 
3. Curriculum Vitae
4. Interview skills development reflective account
5. Work-based learning diary

CV development reflective account:
 Experiential learning cycle
 Authentic assessment
 Self-assessment training

Interview development reflective account:
 Experiential learning cycle
 Authentic assessment

Work based learning diary:
 CareerEDGE model
 Experiential learning cycle
 Exemplar 
 Academic reflection

Pedagogy 

 
 
 

Concrete Experience
• CV360
• CV self-assessment exercise
• Interview 360

Reflective Observation
• Performance report CV/Interview360
• Classroom discussions
• Reflective account

Abstract 
Conceptualisation
• Identify learning
• Identify areas to 

improve
• Reflective account 

Active Experimentation
• Re-take CV360
• Re-take Interview 360
• Improvement?
• Reflective account

CV & Interview development in the module

 Kolb’s Experiential Learning Theory
 Academic reflection: learning facilitated by and captured for assessment
 Digital resources 

Kolb, D.A. (1984) Experiential Learning: Experience as the source of learning and development. New Jersey: Prentice Hall. 

Authentic Assessment

 Students develop products and/or perform realistic tasks in order to 
demonstrate mastery

 Students demonstrating they know a set of skills and a body of knowledge that 
they can apply in a real life situation to solve real life problems

 Can include assessments related to recruitment activities and job performance
Not just vocational subjects but across all disciplines
Keele University, 2021. Curriculum Design Framework: Authentic Assessment. [Online] 
Available at: https://www.keele.ac.uk/kiite/curriculumdesignframework/authenticassessment/#keele-resources
[Accessed 13 December 2021].

Gulikers, J., Bastiaens, T., & Kirschner, P. (2004). A five-dimensional framework for authentic assessment. Educational Technology Research 
and Development, 52 (3), 67-85.

We will promote assessment methods which allow students to preserve legacies of their work, visible to employers and 
external stakeholders, and which develop digital capabilities. – Keele University, 2021

“An assessment requiring students to use the same competencies, or combinations of knowledge, skills, and attitudes that 
they need to apply in the criterion situation in professional life” (Gulikers, Bastiaens & Kirschner, 2004, p.69)

“Being characterised as authentic or work relevant, involving employers or experts in the assessment process” (Higher 
Education Academy, 2015, p. 4).

 
 
 

 Self-assessment ranked 1 out of 150 influences for positive impact on learning 
(Hattie, 2012)

 Self-assessment training using “authentic” CV rubric (Simkins & Koney, 2019) 
Created using graduate employer consensus
Binary – Shortlist/Reject

The CV & Authentic Assessment

https://luminate.prospects.ac.uk/what-employers-want-in-a-cv

Reflection, employability and the portfolio

The problem: 
“While many students had the skills and attributes that employers want, they did not seem to 
have either the self-awareness or the language in which to express or describe them at 
recruitment interviews” (Moon, 2004, p. 3)

The Answer: 
 “the means for students to gain, maintain awareness of, express and explore their 

abilities in general, and particularly in recruitment processes” (Moon, 2004, p. 3)

Moon, J., 2004. Reflection and Employability. [Online] 
Available at: https://www.advance-he.ac.uk/knowledge-hub/reflection-and-employability?msclkid=d523e6dcc55111ecb84892f7739679c5
[Accessed 12 February 2022].

By three methods we may learn wisdom: first, by reflection, which is noblest; second, by 
imitation which is easiest; and third by experience, which is the bitterest. 

Confucious (551BC-479BC) Chinese Philosopher
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D3 
Embedding Inclusivity in Placement Learning at Harper Adams 

 
Terry Pickthall 

 
Harper Adams University 

tpickthall@harper-adams.ac.uk   
  
 

Abstract 
Harper Adams University launched its Respect policy for students and staff in 2021. One essential strand of 
moving forward is to embed the importance of inclusivity amongst our student-base from the start of their 
learning journey with us, through their placement year and then beyond as future role-models in industry. 
Work is currently underway on a curriculum review including an overhaul of the delivery of the professional 
and academic skills teaching in our courses. This workshop will summarise the early stages of this work and 
aim to promote discussion with participants about how other institutions are handling this vital topic. Areas 
of focus will include how to onboard students in the process, how staff can better act as role models and 
how we can call out and manage unacceptable behaviour in a constructive manner that encourages 
discussion and buy-in rather than conflict and withdrawal. 
 
Presentation 
 

Embedding Inclusivity in Placement 
Learning at Harper Adams

Terry Pickthall
Senior Lecturer & Placement Manager, Agriculture
tpickthall@harper-adams.ac.uk @Tez-Pickthall

#ASET22
A bit about me
Managed Agric placements for 12 years
Background in Engineering
Not from a farm or Ag background
Lead Ag teaching on Academic & Professional Skills
Work as a volunteer with the Farm Community Network and 
Llangollen Railway. 
Live with a long-term mental-health condition

 
 

A bit about Harper Adams
• The UK's leading provider of specialist Higher Education - agriculture, 

agri-business, agricultural engineering, animal wellbeing, applied 
zoology, countryside and environment, food production and supply-
chain, land and property management and veterinary related subjects

• 4,000 students, with about 2,600 students on undergraduate and 
postgraduate awards,

• Times GUG Modern University of the year since 2016.
Employment rate 99.4%
Whatuni UK Graduate Prospects 1st

Student Satisfaction Rate 90%
UK's Safest Universities 3rd

UK's Most Welcoming Universities 4th

Best Universities for Sport Top 12
Whatuni Uni of the Year 2016 1st

THE Awards: Uni of the Year Top 6

A bit about Agriculture at Harper
Largest undergraduate course of its kind in the UK.

Cohort of around 150-200 Agriculture students a year across 
BSc Ag & Routes and FdSc courses.

Students undertake placement across whole of the UK 
agricultural industry and overseas.

Placement is compulsory and assessed, 
students complete at least 52 weeks.

Students complete 2 assignments and an 
employability assessment.
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Diversity & Inclusivity at Harper
• Our rural campus is in Shropshire, one of the least densely populated 

English counties and not well served by public transport. 
• Only 2% of our students are considered ‘local’ by the OfS. 75% of 

students in ‘domicile to study’ quintiles 4-5 i.e. the longest distances 
travelled to study from home.

• Over 40% of UG admissions have vocational qualifications.
• Around 80% declare themselves as from a rural background  
• 2018/19 POLAR4 Q1-Q2: 16.3%, IMD Q1-Q2: 13.8%.
• 2019 5 year BAME mean: 1.1% - 8-12 students from over 600/year. 

The OFS sector mean in the same period was 29%.
• Area based categorisations such as POLAR4 do not always reflect 

dimensions of rural disadvantage or social mobility.
• 20% of students register a disability against the sector mean of 13%.

https://www.harper-adams.ac.uk/general/governance/display-file.cfm?file=Access%20and%20Participation%20Plan%202020-25.pdf&folder=Section5

Diversity & Inclusivity in Agriculture
ONS 2015-2018 data. Only 0.9-1.5% of agriculture, forestry and fisheries 
workers were BAME, compared to 11-12% for mean UK workforce in the 
same period. ONS data reported in 2021 in Country 

Living states 50 gay farmers a year 
end their own lives, with the fear of 
coming out to loved ones being one 
of the main reasons

98.6% of farm managers and owners are 
white British. (Norrie, 2017) 

We need large organisations to not only acknowledge the issues, but be aware of their 
own complicity in creating the industry we work in. They can then make the changes 
that will drive equality, diversity and inclusion throughout our food system. Ped 
Asgarian, Director, Feeding Bristol.

There are 55,000 farmers in 
England and Wales

 
 
 

Diversity & Inclusivity in Agriculture
According to Defra, there are more than 
25,000 women running farms in the UK 
and 28% of the agricultural workforce is 
female. (Jo Mackenzie, 2022)

Often unpaid roles and work done 
off-farm is neither recognised nor 
documented (Chloe Dunne).

Minette Batters, NFU President 
The first ever female president in 
the organisation’s 110-year history, 
elected 2018, re-elected 2022.

According to the ONStatistics, 17% of farmers 
were women in 2018, up from 7% in 2007-
2008. (Guardian, 2020).

In higher education courses, female agricultural 
students now outnumber men almost two to 
one, making up 64% of the 2017-2018 
graduates.
Harper Adams: 59% of UG students are female.

There is still much to do: 
One of the UK’s leading agricultural 
universities has been accused of turning a 
blind eye for years on a toxic culture on its 
campus involving racism sexism and the 
bullying of vegan and vegetarian students.
A former student claims to have had gun 
pellets scattered over her bed because of her 
opposition to hunting, while the university’s 
vegetarian and vegan society has been 
forced to meet in secret because of safety 
concerns.
Students have had videos of a sexual nature 
shared online without their consent, and 
social events have taken place at the 
university involving students in blackface, 
sources have alleged.i February 19th, 2021

Harper Adams is the sort of place that is good for people that fit into a very 
specific type of box, and if you differ from that box at all then you get bullied or 
picked on.”

 
 
 

We continue to fall short of our commitment 
to anti-racism, both as a funder and as an 
employer

An evaluation we commissioned has found 
‘insufficient progress’ on anti-racism. It found 
that Wellcome is still an institutionally racist 
organisation and has not acted with the 
urgency required to tackle it

The report shows evidence of 
microaggressions and other racist 
behaviours experienced by staff and 
grant-holders. We understand the 
term microaggressions is misleading, 
as these acts aren't minor, and their 
impact is often devastating. We use it 
here as it's in the report.

It’s not just small University’s that are grappling with this…….

August 10th 2022

Microagression
A term used for commonplace daily verbal, behavioural or 
environmental slights, whether intentional or unintentional, 
that communicate hostile, derogatory, or negative attitudes 
toward stigmatized or culturally marginalized groups.

I had to look this up to understand it!
If staff don’t understand it, how can we spot it, stop 
it and encourage change – both amongst 
ourselves and our students?
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Ensure our community is free of harassment, 
violence, exploitation and intimidation and that 
through our actions, collectively and individually, 
we nurture an environment of respectfulness, 
positive relationships and experiences”.

Trailblazers
Access to Ag Programme provides 
work experience and training as 
part of first year of study.

Hannah is from Birmingham. No 
Agricultural experience upon 
joining HAU.

Secured a poultry placement 
scholarship with ABN

Will graduate in September with a 
first class BSc (Hons) in Agriculture

Hannah also starts a PhD with us in 
poultry in the autumn.

https://www.harper-adams.ac.uk/news/206856/strong-support-sees-city-student-hannah-excel-in-agricultural-studies  
 
 

Trailblazers

“AgRespect champions and support 
LGBTQ+ people in the farming and 
wider communities, encouraging 
greater inclusivity and diversity

Emily Brown, 21/22 Harper SU President
BSc Ag & Farm Business Management
Ambassador for Ag Respect

Professor Ken Sloan
HAU Vice Chancellor

Working to foster and contribute to an 
environment which is excellent, impactful, 
respectful, and inclusive. I am � and an ally 
to other identities. 

https://agrespect.com/

Positive change from the top - feeling safe to 
speak up about things important to who we are. 

I felt able to speak positively about 
my own challenges as part of a 
national campaign to promote 
better mental health in agriculture 
run by the Farm Safety Foundation 
in February 202.

I also spoke to colleagues about my 
MH experiences and how HAU have 
supported me as part of the 
Respect campaign in April. 

A year ago I would have not felt 
able to do this without facing 
serious judgement. The Respect 
campaign is already breaking down 
barriers

 
 
 

Employability is embedded in our courses 
through placement.

Preparing our students for placement is vital. To 
do this, we need to include a broad range of 
employability skills in the taught curriculum.

Current activities include a session on diversity 
with a simple 8 question online quiz.

Our “Skills for the Ag Professional” module will 
be retained in our 2024 curriculum and evolve 
to run as a thread through both the first and 
second year of study

How do we better embed respects 
and inclusivity amongst our student-
base; from the start of their learning 
journey with us and through their 
placement year then beyond as 
future role-models in industry?

“I f we carry on with this polarised binary approach, I  have 
never seen farmers so upset”. Minette Batters, 2020.

“Going to Harper is like travelling back in time to the 
1950s… full of racism, homophobia, sexism and 
transphobia. Anon, 2021.
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Just some of the debates
Discussion Points
How are your institutions managing the process of educating your 
students around respecting others in a rapidly changing world?

What can we do / are doing already within preparation for work-
based learning to promote an awareness of these issues? 

What do employers need to do / doing already?

What your thoughts on how future changes to diversity practice 
and legislation will impact both on education and industry. 
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D4 
Positioning Sustainability in our new Graduate Attributes 

 
Sarah Flynn 

  
University of Hertfordshire  

s.j.flynn@herts.ac.uk       
 
 

Abstract 

The University has embarked on a research-informed approach to refresh our Graduate Attributes to be 
more meaningful for students. We wanted to ensure our Attributes placed an emphasis on digital learning 
and working, and focused on social, societal, environmental impact and responsibility. 
 
Sustainability was identified as one of the three top concerns of current students. An extensive literature 
review was carried out and this gave us our new Attributes, the full definitions of which were written by 
students. We will share the outcomes, focussing on our new Attribute of being “sustainability-driven” and 
reflect on how the literature-informed development together with the student generated definitions has 
worked. The work has already enabled events such as “Being a sustainability driven graduate - why it is 
important, and why employers love it”, a conversation led session on why sustainability and employability 
are inseparable. The session was timed to build on awareness for COP26, discussing how employers need 
staff who are environmentally conscious, aware of their social responsibility and sustainability driven in all 
they do. 
 
Presentation 
 

Positioning Sustainability in our 
new Graduate Attributes

ASET Conference 2022

Introduction and overview of the session

Sarah Flynn
Associate Professor, Learning and Teaching Innovation Centre
s.j.flynn@herts.ac.uk

University of Hertfordshire
30,000 students, 75% full time, 61% undergraduate, 30% overseas, 59% BAME*
*terminology under review following staff student consultation

 
 
 

• Originally developed in 2011 to replace the General 
Educational Aims of the University, 

• Aim: more meaningful for students, connecting them to 
the University mission

• Learning and Teaching Strategy 

• Disciplinary diversity within shared vision

• Inside, alongside and outside the curriculum

• Culture and environment of the University

• Updated in 2016, adding global awareness

History of the UH Graduate Attributes 3

• New Strategic Plan and direction

• World of work and study has moved on

• Student feedback about what is important to them changes

In the consultation for the current Strategic Plan, students were 
adamant about the critical importance to them of: 

skilled in new technologies

the changing world of work

interconnectivity across the globe 

sustainability and climate change 

Why the refresh? 4
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Accrediting professional, statutory 
and regulatory bodies

Sector wide reports

Localised skills need research
Alumni experience of early careers

Extensive research base 5

ACCA, BASES, BASW, BCS, BDA, BPS, CIM, CIMA, CIPD, CMI, CSP, Engineering Council 
UKSPEC, EPAS, GPhC, HCPC, IBMS, IOP, NCTL, NMC, RIBA, Royal Society of Biology, 
SCOR, Screen Skills, SRA,  Teachers’ Standard, Tourism Management Institute

• Last significant piece of quantitative research that looked at 
student and employer attitudes to sustainability in terms of 
expectations of graduates and graduate work

• Around 27,000 students 

• 50 top graduate recruiting organisations 

• Surveyed between 2010 and 2014

Drayson (2015) Sustainability, skills and employment 6

 
 
 

7

Sustainability is not just a requirement for jobs in the 
environment sector, it is a part of every sector, and can be a part 

of every role. 

Asides from knowledge about sustainability, there are lots of 
transferable skills that are necessary to work in a sustainability 

driven way… what do we think that they might be?

• problem solving and analysis

• having an ethical mindset of your subject

• ability to adapt to new situations

• being able to have a holistic view of whole system

• understanding of resource use and planning

• having both short- and long-term vision

• act as a responsible citizen

Employers agree/strongly agree (87-95%) 

Importance of skills to future employers 8

 
 
 

9

Whatever the , discipline or industry, there are challenges ahead, 
and sustainability decisions made daily in most careers and 

roles.

What do you think the biggest sustainability related challenges 
are for the professions and industries related to the students 

you support in your roles? 

If we imagine a base graduate salary of £20,000…

• £1000 more, but company has a poor environmental record

• £1000 less, and company has a stronger environmental record

What about…

• £3000 more, but company has a poor environmental record

• £3000 less, and company has a stronger environmental record

Is ‘green’ important to students when choosing 
who to work for ?

10

31.5%

68.5%

53.1%

46.9%

 
 
 

Professionally 
focused

Evidence-based 
and Ethical

Inclusive and 
collaborative

Sustainability 
driven

Globally minded

Digitally capable 
and confident

 
           
        

         
        

          
          

         
       

   

A GoHerts point-rated activity was offered for students during January 2022 to enable them to help
define the wording within the newAttributes

• Our third attribute is “Sustainability Driven”. Could you describe in your own words what you think
this means, please be as detailed as you would like to be.

• When thinking about “Sustainability Driven”, what types of activities and experiences do you think
you could use to demonstrate this attribute as part of a Go HertsAward?

This text will form the basis of all our communications with students about the Graduate Attributes, and 
help staff to understand how students make meaningful connections with the Attributes.

Student led definitions and inclusions 12
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• Being sustainability driven means being able to meet my personal needs but not at the expense of 
the future generations, my environment or the world at large. This means consciously aiming to 
improve people, society, economy and the environment as well.

• Being sustainability-driven is taking into consideration the social and environmental issues that 
affect a decision, company, product, or service.

• Sustainability driven could mean having a focused mindset on continuity. It could also mean 
mastery the ability to keep at something, i.e. being able to continue at something without 
compromise over a period of time.

Defining Sustainability Driven…
• The development of new marketplaces, products and services, or methods results from social, 

environmental, or sustainability concerns. Sustainability enhances the quality of our lives by 
protecting our ecosystem and conserving natural resources for future generations. 

• In the business world, sustainability is connected with a company's comprehensive approach, 
which considers everything from manufacturing to logistics to customer service. Going green and 
sustainable is not only suitable for the company; also it significantly increases the long-term 
advantages of an environmental focus.

• Being globally minded in the context I live in is being aware of global issues that affect my 
immediate society, my knowledge of it, the role I play as little as it might be to effect a positive 
change to global issues. 

Further definitions…

 
 
 

Professionally focused
To be professionally focused is to have a formal 
and consistently high standard in both how I work 
and behave. I should be able to conduct myself in 
a manner that is appropriate for the different 
environments I find myself in.

Evidence-based and Ethical
Every statement that I make is based on a fact 
that I have come across or experienced. This gives 
more weight to my words and makes my 
colleagues take me seriously. If an opposing 
statement is made that challenges my own 
statement, I respect that difference in opinion 
and accept that both opinions can exist together

Inclusive and collaborative
Embracing every individual as one, irrespective of 
differences in race, ethnic group, religion, gender 
or age. This also means letting go of conscious or 
unconscious bias or stereotypes that have been 
ingrained in society and are harmful to certain 
individuals.

Sustainability driven
Being sustainability driven means being able to 
meet my personal needs but not at the expense 
of the future generations, my environment or the 
world at large. This means consciously aiming to 
improve people, society, economy and the 
environment as well.

Globally minded
Being globally minded in the context I live in is 
being aware of global issues that affect my 
immediate society, my knowledge of it, the role I 
play as little as it might be to effect a positive 
change to global issues

Digitally capable and confident
Being digitally capable and confident means 
adjusting to the dynamics of technology as a 
professional and ensuring to stay updated on 
basic IT skills and expertise. This also means 
having a positive attitude towards the change that 
technology brings.

 
           
        

            
          
            
            

          

16

Think about what sustainability questions you might ask a 
recruiter at the end of an interview

Think about a 'sustainability pitch’ for when you get a minute 
with someone who asks you why you are interested in 

sustainability
Why you are passionate about it

What you hope to work in or achieve
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Alana  Wheat   Keele University 
Alex   Clark    PA Consulting 
Chloe  Andrews  Carbon Literacy Project 
Clive  Wilson   Author 
Iwi           Ugiagbe-Green  Manchester metropolitan University 
Kristyan  Spellman Miller  Keele University 
Ofure  Ugiagbe  ASPIRE Scholar 
Ollie   Sidwell   RMP 
Samantha McCombe  ASET Bursary Student, Ulster University 
Zoe          Robinson  Keele University 
 
 
 
ASET Staff Team 
Anna  Worsley 
Debbie  Siva-Jothy 
Janet  Aspinall 
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The Placement and Employability Professionals’ Body  
 
ASET is the professional body for placement and employability staff.  It has been at the forefront of 
developments in sandwich courses and other forms of work placements, in both Higher and Further 
Education, for more than 30 years. We represent over 1800 academic and administrative placement 
staff at more than 130 HE and FE institutions.  
 
ASET has been the catalyst for the development of guidelines in many areas and also for the promotion 
and dissemination of best practice. We continue to champion the general concept of work-based 
learning.  
 
ASET is an educational charity run by work-based learning practitioners for work-based learning 
practitioners and offers support, advice, guidance and representation to all professionals who work in 
the sector.  
 
As the leading organisation in the work based and placement learning sector we seek to provide 
independent and influential strategic leadership for it.   
 
Membership gives all relevant staff at universities, further education colleges and employers the 
opportunity to benefit from, and contribute to, a wealth of experience and expertise.  
 
If you wish to discuss any aspect of ASET’s work, please contact the ASET office or any of the Executive 
Committee Members.  Contact details are below: 
 
 
 ASET 
The Work-Based and Placement Learning Association 
The Burton Street Foundation 
57 Burton Street 
Sheffield 
S6 2HH 
 
Tel: +44 (0)114 234 5197 
  
Email: aset@asetonline.org 
Website: www.asetonline.org  
 
ASET Office 
 
Debbie Siva-Jothy     Chief Operations Officer 
Janet Aspinall            Membership and Events Co-ordinator 
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Executive Committee Members  
 
Dr Geoffrey Copland   Formerly University of Westminster President (ex-Officio) 
 
Ms Francesca Walker-Martin University of Central Lancashire  Chair            
Ms Emily Timson  University of Leeds   Vice Chair 
Mr Andy Dodge   Cardiff University   Treasurer 
 
Ms Laura Bielby   Durham University 
Dr  Laura Bradley-McCauley Ulster University     
Ms Kimberley Harris  University of Warwick 
Dr  Helen Hooper  Northumbria University 
Mr Seamus McConomy  Ulster University 
Ms Vicki O’Brien   University of Central Lancashire 
Mr Steve Osborne  Cardiff Metropolitan University 
Ms Lou Taylor-Murison  Keele University 
Dr  Catherine Teehan  Cardiff University 
Dr  Julie Udell   Portsmouth University 
 
Ms Debbie Siva-Jothy  ASET     ex-Officio 
 
 
 
 

 
ASET Conference 2023 

 
The next Annual Conference will be  

5-6 September 2023 
 
 

www.asetonline.org  
 

 
 

Disclaimer 
 

Please note that these proceedings of the 2022 ASET Annual Conference are the views of the 
presenters, together with a description of the discussions that took place.   

Nothing either expressed or implied is a legal interpretation; nor is it a statement of the policy or 
intent of ASET. 
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